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Forward:

1. Greeting from President of the Canadian TCSL Association

Dr. Robert S. Chen,

President of Canadian TCSL Association

My TCSL friends, the dual factors of continuing economic globalization and the rapid and
sustainable growth of China’s economy have spawned an intense worldwide interest in
learning Chinese language. With currently 30 million Chinese learners, more than 2,300
universities, and an increasing number of primary and middle schools in over 100
countries around the world offering Chinese language courses, the Teaching of Chinese
as a Second Language has inevitably become an international concern.

A testament to this phenomenon was the first World Chinese Conference, which was held
in the Great Hall of People in Beijing on July 20, 2005. A vast assembly of 500
policy-makers, educators, scholars, and experts from 65 countries and regions were
called together to speculate on the theme of “the Development of Chinese in a
Multicultural World” and explore the topics of international demands, developmental
trends, policies and strategies, as well as international cooperation in Chinese teaching.
This conference was historically significant in that it had laid down a hew milestone in the
development of Teaching Chinese as a Second Language.

Undoubtedly, both the practical and potential value of Chinese as an important business
language is ever increasing. Furthermore, promoting the Chinese traditional culture can
be an excellent counterbalance to the negative homogenizing tendencies of cultural
globalization. Cross-cultural understanding can also be a vital tool for enhancing
international stability and sustainable economic growth, and to promote international
cooperation for the benefit of all. Under its fundamental national policy of Multiculturalism,
Canada is one of the first nations in the world to implement regulations and practices for
the teaching of ethnic languages as second languages. The teaching and promotion of
Chinese as a second language in Canada, and especially in BC, has been most
successful. Chinese now ranks as the third most commonly spoken language in Canada,
and Chinese culture has become an essential part of the mosaic of Canadian culture.

In order to promote the teaching and studying of Chinese language, to further develop the
cultural mosaic, and to provide a platform for research, communication, exchange, and
collaboration among the nation-wide community of Chinese teachers and scholars,
Canadian Chinese language teachers and scholars have jointly incorporated the



Canadian TCSL Association, the Canadian National TCSL Database, and the Canadian
TCSL Journal, offering online services free to all. These projects have been accomplished
with great support from local communities and public institutes, as well as the Education
Office of the Chinese Consulate-General in Vancouver and the National Office for
Teaching Chinese as a Foreign Language of the People’s Republic of China.

Today, on behalf of the Canadian TCSL Association, | would like to welcome you to the
Second China-Canada TCSL Symposium to discuss and exchange views on the topic:
“Innovations, Challenges, and Solutions of TCSL in the 21st Century”. | would also like
you to join me in extending our gratitude to everyone who has contributed to the
improvement of TCSL in Canada.



Keynote Speech

2. The Prospects of the Confucius Institute

Dr. Tony Knowles

President and CEO, British Columbia Institute of Technology

Good morning everyone, | trust you had a pleasant afternoon and evening after the
opening ceremonies yesterday. I'm very pleased that Minister Chan is going to take some
time out of his schedule to stay and find out what BCIT has to say about the Confucius
Institute. As Dr Chen indicated, we were in Beijing in July and it was a great honour to be
in the Great Hall of the People to accept the plaque establishing the first Confucius
Institute here in Canada. So I'm going to spend some time this morning talking about the
Confucius Institute.

| think it's clear that China is emerging as one of the world’s largest economies - | don't
think there’s any doubt about that. Anybody who has visited China in the last year or two
can attest that there are construction cranes everywhere. | think that some 20 or 30
percent of the world’s cranes are in China and | think another fundamental premise is that
economic development depends on trade, particularly international trade. So if you follow
that line of reasoning you say, okay, in order to have effective trading relationships, then
you must understand the culture and hopefully the language of the country you are
dealing with - particularly the culture. And, it is certain that China has recognized that the
language they have is not necessarily one that a lot of people understand around the
world and in order to do business they have to get more and more people to understand
some Chinese language and some of the culture. They want to do it in a
non-confrontational, and non-threatening way. This goes back to the teachings of
Confucius and, hence, peaceful rise innovation; the concept of getting people to
understand and participate, but in a non-threatening way, so that people don’t think that
someone’s trying to take over everything but working towards partnering and working
together.

Hence, the creation of the Confucius Institutes and, as indicated, the intent by 2010 is to
have a hundred such institutes around the world. We in Canada have the first here at
BCIT and | guess I'd like to spend a little time explaining why BCIT was chosen.We're very
honoured to have been selected and | think there are some very specific reasons as to
why that has happened. To do that, you'd have to understand what BCIT is and what we
do.



BCIT, the British Columbia Institute of Technology, is a polytechnic institution. Now, in
Canada, the word ‘polytechnic’ is not that well known. The last true polytechnic in Canada
was actually Ryerson in Toronto, and they became a university in the middle 80s, so we at
BCIT are the only polytechnic by legislation in Canada. That means we are not a college,
we are not a university, we are not a university college; we are unique. We're different. We
like it that way.

So what is a polytechnic? We have a lot of programs that are basically related to the
engineering, business, health sciences, trades technologies, and we offer a full range of
credentials for certificates through to applied master degrees. We have 18 undergraduate
4-year degrees and now we’re starting to put on degree programs at the masters level.
The other part of a polytechnic vision is that we actually engage in applied research. |
need to explain that a little bit: applied research to us means doing research around
solving problems for business and industry, as opposed to pure research that goes on in
the universities. If you think of research in a university setting - and | know there are a
number of people here who actually are doing research at the university level as a part of
the Asian Studies Department or wherever you are in a particular university. Professors
tend to drive the research in a university as a result of their interests, their skills, and their
capabilities, and they apply for grants to do the research. We, at BCIT, respond to what
business and industry would like us to do as opposed to being driven by the interests of
the particular professsor, so it’s a little different approach. And then, we have exceptionally
strong relationships with business and industry; we have all kinds of partnerships and
arrangements with business and industry because at the end of the day, the only reason
we exist is to train people so that they can be gainfully employed. We don't train people to
go onto further education per se, although some do. Primarily, our role is to train people so
they can go out and have good careers and get good jobs.

So, moving forward, you say, okay, that's very nice, BCIT is different from anything else -
so where’s the China connection? Well, we have a strong international presence in Asia,
in fact, we have a very substantial international department and BCIT has chosen China
as basically its fundamental area of major operation. It's been going on for several years.
We have obviously seen China emerge through the 90s into 2000 to increase its
openness towards the West and looking to the things that BCIT has, perhaps, to help
them in terms of their economic development.

As you can see from the slide, since 1993 we've been involved in a number of CIDA
projects to the tune of about 30 million dollars, and working with the Chinese Government.
A lot of these are around economic development. Over the years we've trained probably
about 2500 Chinese government officials and technical personnel in various things.

Now, the next one is something a little different - pipeline relationships and pipeline
students, which is a different terminology from what you might have seen. We have a
number of relationships with universities in China, and what we have established is an
approach whereby the institution in China will take a two-year diploma program at BCIT



and deliver it over three years in both English and Chinese. The graduates get both a
Chinese diploma and a BCIT diploma. Then they can have the choice of going out to work,
or coming to BCIT to take one of our degree programs. So, we are concentrating on
getting students coming to BCIT at the higher diploma degree level as opposed to the
entry level in year one. There is a particular reason for that: almost every educational
institute in Canada is looking for Year One students. At BCIT, it presents a problem for us.
The programs that are of interest to students from China and other countries are also the
ones that are of interest to people in BC. And, if you know BCIT very well, you know most
of our programs are full with rather long waitlists. So students apply and, unfortunately,
they get discouraged because they can’t get in. So we have said we’re not going to do
that anymore; we're actually going to set up the structure so students come to BCIT later
on and come to the degree programs which is really what they want in any event. So that's
what this pipeline relationship is all about. It's a little different approach from almost any
other institution in Canada.

We also spend a lot of time now talking about how we can teach people in educational
institutions in China on how to deliver education in a polytechnic way. A polytechnic way
means that you combine the lab and the theory into one program and they're all very
much inter-related, as opposed to being separate. So if you think of mechanical
technology, we are doing some theory, people going to the lab, working with equipment,
more theory, back in the lab, back and forth. It's an integrated approach that requires you
to do things very differently in terms of how you set up a curriculum and of course you
must have a fairly significant amount of equipment to be able to do this. That's the
approach we take and, in China, this has not been an approach widely used. The Chinese
have been very good with the educational side and the academic side, but now they want
to know how they can do this. In fact, in October we are getting 16 or 17 presidents from
institutions in Liaoning Province who will spend a couple of weeks at BCIT learning about
this and how they might use this in their institutions. As you can see from here, we've
been authorized by the Chinese Government as an overseas training site.

So, we think we're ideally suited for a Confucius Institute. Just a few statistics on BCIT:
we're the largest educational institution in BC by number of students, 55,000 (not by
budget - UBC has us beaten on that one). And we have five major campuses in
Vancouver: one in Burnaby; aerospace at YVR; marine campus in North Vancouver, on
the NorthShore, and then two in the downtown area. One in particular | want to focus on
this morning is the eight-storey business tower that is on the corner of Dunsmuir and
Seymour in downtown Vancouver. We own that building, and that is where we do a lot of
business and computer-related training; a lot of programs and courses specifically relating
to the needs of the downtown core of Vancouver. This is where the Confucius Institute will
be physically located. We have a very nice spot on the eighth floor - great view - and it's
going to be set up in terms of having an office environment, a resource centre, and a
number of classrooms, and so forth. That is where we are putting the Confucius Institute
in terms of its physical location, so it will be very well centrally located in downtown
Vancouver and, if you recall, one of the criteria around the Confucius Institute was that it



actually be in a business centre in a large city, because you want to make sure that the
clientele are those that are able to come to you from business and industry and people
involved in trade. So when you think about this - we’re in downtown Vancouver, and B.C.
of course is the gateway to Asia, and with the large number of people of Chinese heritage
who are in the lower mainland - it all starts to make some sense.

So what will we be doing at the Confucius Institute? We're going to provide courses,
resources, so that people who are in business already can learn about China, how to do
business in China, and learn about the culture and the history. So they can learn how to
interact. But we’re not going to do the things that the universitites are currently doing,
that's not our role. Universities do some of this as well, but clearly Asian Studies
departments in universities do many different things. A lot of the professors are engaged
in research and looking at gaining better understanding of Chinese history, culture and
politics and making all the connections. We don’t see ourselves in that arena. Ours is a
much more pragmatic approach in terms of delivering material that'll be of specific interest
to people who want to engage with China. So, we will be inviting the university sector to
talk to us about how they can connect with the Confucius Institute and, hopefully, it can
become a living laboratory for professors to use in their research as one opportunity with
the university sector.Clearly, we are not in the business of doing what is traditionally part
of the university sector - that's not our intent. Similarly, we don’t see ourselves doing
things that the private sector is doing in terms of teaching basic English to students who
are from China.. We think we can work with them as well. It's not that we’re trying to get
into that territory either. Fundamentally, we have a specific niche.

All this will be guided by a Board. We will have the advising board; this is traditional for
BCIT. When we have a program area we always have a group of people who are very
much engaged with the business and industry in the area. They come together and give
us advice, periodically. I'm very pleased to tell you this morning that Dr. Chen has agreed
to sit on our Board, which | think is great, because that provides a strong link into your
organization which will help to promote and work with the different things that are going on
in terms of teaching Chinese as a second language.Dr. Chen, welcome.

I'd like to move on now to talking about some of the specific things around the BCIT
operation. This is a list of courses. I'll go through a couple of these and talk about them but,
there are some things that you need to know about BCIT over and above just the courses.
One of the things that we’ll be establishing at the Confucius Institute is a resource centre.
We’re very much committed to using the latest technology in terms of delivering
programming. We, as of this last June, embarked within BCIT proper on a 25 million-dollar
five-year project called Technology Enabled Knowledge (TEK). The purpose of this is to
make sure that the classrooms, the educational structure, the curriculum, and everything
related, is making good use of, and taking advantage of, all the latest technologies. Part of
this is hardware-related, software-related, making sure the classrooms are “smart
classrooms,” with all the latest equipment. Also, we have to teach our instructors how to
use these new ways of teaching effectively. We have a very large department within BCIT;



there are 40-odd staff who do curriculum development using applications with WebCT and
other things that are related to the various technologies. This is a very key cornerstone of
how we will position the Confucius Institute. It will be looking at how we can use all the
technologies to help with the delivery, over and above what might normally be just paper
and pencil and chalk and chalkboard which have their place but we also think that there
are other things that we need to do.

This first course has some Basic Chinese with some of the phraseology that you might run
into in a very cursory way. Those of us who do business in China rely very heavily on
people who can translate for us; Dr. Gu and Jenny Fu, colleagues who are here as well,
for many years have provided that service, and that's part of doing business in China.
Clearly, getting people to realize that you understand a little bit is important but you don’t
have to understand it all, because there are people who can help you, and as long as you
choose the right people, you're okay.

And then of course you have Business Chinese Fundamentals. There may be several
levels of this kind of program, and you get into some of the culture issues, not the least of
which | guess is learning that the most dreaded word of the Chinese language is called
“ganbei” When you go for a dinner in China there is a particular ritual, and certainly it is
very different from how we conduct dinners here in North America, so you're learning
those kinds of things needed to be working with the Chinese. These are the kinds of
things that I think people need to know. We've already had a lot of interest from a couple
of companies that have said, we need to do this in China, but can you maybe help 10 or
12 of my employees understand some of the basics and what they might expect. They've
never been there; what can they expect when they step off the plane and so forth? One
thing they can expect is a very warm and sincere welcome in China. I've been there 13 or
14 times now, and | must say it's a pleasure to go, because Chinese people are very, very
warm and friendly and sincere, so that's a great start.

And of course we talk about trade. All that's being done by the Government in China, in
my opinion, is being done for a very specific reason. That is “value added” going down the
road, which is to increase trade and open up markets, which then benefits the companies
back in China, allowing them to expand and grow; all that trickles back into the China
economy, which then helps to provide the kinds of service that perhaps some of the
Chinese people at the moment don’t enjoy. That's the purpose of the Confucius Institute
from our perspective.

Then of course you have the tourist aspect. There are a lot of people who say, maybe I'd
like to go out and take a two-week tour of China, go see the Great Wall, the Forbidden City,
all the things that I've heard about, and | have an opportunity to go. We can help them
understand a little bit what they can expect as a tourist. Obviously there are students at
BCIT and the other educational institutions around the province who might want to take
one or two of these courses so they can gain awareness. When someone takes a course
at BCIT there’s a credential that comes out of it, something to say you've taken the course



and, hopefully, some of these courses can be used to gain credit at other institutions -
we’'ll have to work through that. That may or may not happen but that's certainly what
we're aiming for, that some of these courses would be available for credit purposes at
other institutions because B.C. likes to do that, likes to make sure that students who take a
course at one institution can apply for credit at another. B.C. is the best province in
Canada for that kind of activity.

You can see that we're working through a number of very applied, very pragmatic course
structures here. There will also be a test centre for the Chinese Proficiency Test, the HSK,
and other things.

That kind of gives you an oversight of BCIT, and why we think that the Confucius Institute
is an excellent fit with BCIT. This may be a little different from some of the Confucius
Institutes that are being established elsewhere in the world and that's good because then
it'll provide some comparison for the people who fund these institutes to look and say
what's working, what isn’'t, and where we’re getting the benefit, and where we’re not.
Clearly, we’re going to invite input from you, the members of the community, as to what
you would like to see. These courses will be of varying length, they could be offered
during the day, the evening, the weekend. If you think of part of this as a part-time studies
operation, then it'll be similar to that kind of structure. Most of these will have some tuition
attached, and that will be reflected with the length and the type of course, and so on. At
this point, | will stop talking and open up to questions and answers.



Keynote Speech

3. Demographic Change and the Challenges it brings for TCSL
Instructors

Prof. Richard King
Director, Centre for Asia-Pacific Initiatives, University of Victoria

Director, Chinese Studies, University of Victoria

In this presentation, | will attempt to outline the changes in the composition of the student
body in classes for both the Chinese language and Chinese literature that have taken
place in the almost twenty years that | have been at the University of Victoria, and the
ways in which we have responded to those changes. | also wish to pose some questions
to our colleagues here today, so that we can share the teaching strategies that the
experience of teaching the language and culture of China in Canada (for many of us, on
the Canadian West Coast) has forced us to develop. | will ask the following:

1. How are we to establish criteria for differentiating categories of native speakers of the
Chinese language?

2. Are the materials available to us for language instruction, including those developed
under the sponsorship and leadership of the National Office for Teaching Chinese as a
Foreign Language, suited to our needs, or are there recommendations we should be
making to our colleagues from China for the development of future materials?

3. Does the Canadian language classroom need to function differently when the students
in it are from Chinese backgrounds?

4. How can we profit from the ethnic and cultural diversity of the student body in classes
on Chinese literature and other aspects of Chinese culture?

First, a brief summary of my own personal history of teaching Chinese studies over a
period of more than thirty years, from which | hope to derive a more general picture of the
way that our profession has grown up in a changing world.

When | began teaching Chinese in 1973, on graduation from the University of Cambridge,
| joined a team of teachers who were developing new teaching materials suited for both
undergraduate instruction and the training of diplomats and other professionals preparing



work in China. The Chinese Language Project at the University was led by the former
head of the British military’s Chinese language training centre in Hong Kong, and the
former senior teacher at that centre. The materials we prepared were intended to replace
the series of textbooks written by John DeFrancis which | had studied as an
undergraduate, and which, we felt, were largely inaccessible to the students who studied
them; at that time, as | understand it, no consideration was given to using the teaching
materials then coming from China, which were felt (with some justification) to be poorly
designed and, given that the Cultural Revolution had still not run its course, excessively
influenced by the political vocabulary of the day. The assumption made by the teachers at
the Chinese Language Project, and by everyone writing textbooks for Chinese at that time,
was that the student would be learning from scratch, coming to the first class with no
knowledge of the tonal nature of the Chinese language or anything but the most
rudimentary idea of the writing system; | had certainly begun my study of Chinese in the
late 1960s in such a state of ignorance.

That generation of British students had, almost without exception, no background in
Chinese. | suspect the situation may have been somewhat different in Canada, with
established Chinese communities in the major cities; however, when | began to teach my
first beginners Mandarin class at York University in Toronto in 1982, students with a
background in the Chinese language, either Chinese Canadian or students from Malaysia
and Singapore who had graduated from an English- or Malay language school system,
were still in the minority. At York, | also found myself teaching multiple classes of Mandarin
for Cantonese speakers, my first experience of teaching these students and coming to
terms with their very different needs as language learners. Initially, at least, these two
groups, the absolute beginners and the native speakers of Southern forms of the Chinese
language, were quite distinct; after a couple of years, however, it was clear that there were
students at the University wishing to study the Chinese language (often at the insistence
of their parents) who had grown up in Chinese-speaking families in the Toronto area or
moved to Canada as children, who could not easily be placed in classes either with the
absolute beginners or with the native speakers, most of whom had completed high-school
in Hong Kong. The beginners’ class moved too slowly for them, and left them bored and
their class-mates intimidated by the speed with which they mastered grammar and
learned characters; but they were not able to keep up with the native speakers’ classes,
which were conducted entirely in Chinese and involved quite lengthy written and oral
presentations. For these students, | introduced a new course, which essentially took half
the time to teach a first year text-book (Colloquial Chinese by David Pollard and P.C.
T’'ung) as was being taken by the beginners’ class. | only had the opportunity to offer this
course once before | left York, but | became aware that a different kind of language
teaching material was needed that the one | was using, one that would place greater
emphasis on the sounds of the language in the initial stages, and would deal with
subject-matter of greater interest to the students.

When | arrived at the University of Victoria in 1986, | found a situation similar to the one
that had existed at York four years earlier: a clear separation between beginners and the



fully literate native-speaker group. In the two decades since then, we have seen the same
kind of demographic shift that our colleagues across the province, and in the major cities
of central Canada, will themselves have withessed: an increase in immigration to Canada
from Hong Kong, some of it precipitated by the signing of the Joint Declaration on the
future of the then colony and now Special Administrative Region in 1984 and the run-up to
the return of Hong Kong to Chinese sovereignty, and an accompanying increase of
immigration from Taiwan, and the People’s Republic, with a dramatic surge in 1989, when
the Canadian government offered permanent residence to all Chinese citizens in Canada
at the time of the tragic events of June 4. The children of these new immigrants, many of
who settled close to where we are meeting today, ranged from infants to those who had
completed high-school; many have since entered the university system, and their
numbers go a long way to explaining the increase in the university-age cohort in British
Columbia at a time when universities in other provinces are concerned at a decrease in
qualified applicants. Many of them are interested in taking courses in Chinese studies,
both language courses and those in literature, history, and culture, and they have brought
new challenges and opportunities to those of us who teach in these areas. Some of these
students have gone on to take major degrees in our Department of Pacific and Asian
Studies; a larger number have added a minor degree in Chinese Studies to a major in
another discipline.

The programme that we have in place to accommodate the varying levels of competence
that students bring to Chinese language classes is the result of pioneering work done over
a number of years by my colleague Karen Tang, and | would like to acknowledge the
leadership role that she has played in offering an appropriate level of instruction to
students from a very wide range of language competence.

We continue to offer a twelve-unit (corresponding to twenty-four units at UBC and most
Lower Mainland colleges) language programme to students who enter the system as
beginners. For many years we used Liu Xun's series of Practical Chinese Readers; in the
1990s we switched to the Chinese Primer produced in Princeton by Zhou Zhiping and his
colleagues, a text that is still preferred by one of our teachers for its advocacy of full
characters; and in recent years we have taught the first three of these courses using
textbooks commissioned by the National Office of Teaching Chinese as a Foreign
Language and compiled by a group of colleagues at Fudan University in Shanghai, led by
the exceptional teacher and scholar of pedagogy, Wu Zhongwei. A number of us at both
the Universities of Victoria and British Columbia were involved in the creative process that
produced the books, and had the opportunity to work with, and learn from, Dr. Wu when
he was a visitor at our research centre last year; Sun Ying, my colleague at the University
of Victoria and the principal instructor of Chinese at Camosun College in Victoria, will be
talking about this set of textbooks when the conference proper begins. Demand for
courses from these “non-native” language learners has remained remarkably stable over
the last two decades: each September, we begin two sections of twenty-five students
each of our first introductory course, and in recent years we have had sufficient demand to
offer an additional section in our summer programme. At the other extreme, the course



offered first by Hsiao Hsin-yi and taught by Karen Tang since Dr. Hsiao's retirement, offers
students with the equivalent of a high-school education in a Chinese-language school
system the chance to study either the novel Hongloumeng or a selection of recent
Chinese films in a class conducted entirely in Chinese; demand for the course has been
consistently high, with sections offered in both the September to April school year and
summer school being considerably over-subscribed.

The increase in students studying Chinese has largely been in the two new courses
devised by Karen Tang for those students who do not fit into the two categories of
beginner and fully literate native speaker; that is, those students from native-speaking
backgrounds who have been largely educated in an English-language school system,
either here in Canada or in Asia. We have a one-semester 1.5 unit course for those with
quite limited levels of literacy, which focuses both on the sounds of the language (since
most of these students are fluent in forms of the Chinese language other than standard
Mandarin/ putonghua) and in developing reading and writing skills, and a second course
that follows on from it, intended to bring students to a level where they can take the
advanced courses for native speakers. In addition to being offered in Victoria, these
courses have also been offered for a number of years in a college in Hong Kong, under
Karen Tang’'s supervision. In previous years, we have filled classes for both of these
courses in both winter and summer sessions in Victoria, though there have recently been
indications that changes in the composition of the Chinese community in British Columbia
may result in fewer students coming to us as speakers of non-standard forms of the
language with a degree of reading comprehension, and more coming in as beginners after
an education that does not include any formal instruction in the Chinese language. With
the course offerings | have described above, a student coming to the University can begin
his or her study of the Chinese language at one of four levels, depending on the degree of
previous exposure to, and facility with, the Chinese language.

All of the above leads to the first question that | raised in my introduction: How are we to

establish criteria for differentiating categories of native speakers of the Chinese language?
What constitutes native-speaking ability? And is there some way that we can standardize

our evaluation of students entering our programme or transferring from other institutions?

Most of you will be aware of the variables: we have students born in Canada and raised in

Chinese-speaking families, but educated entirely in English, who reply in English to

guestions posed to them in Chinese by their parents and grandparents; others who came

to Canada at any point between kindergarten and grade 12, or whose education in

Southeast Asia was only partly in Chinese, who may feel more or less able to read and

write in their mother tongue. At what point are we to classify these groups as native

speakers? Are students who have taken Mandarin in the BC school system at grade 11 or

12 ready to enter classes for either native or non-native speakers at the intermediate level,
or should they start from the beginning again?

Our experience to date is that it is extremely difficult for us to make a proper evaluation
without first meeting the student and talking to him or her. This raises a number of



problems, of course: it makes it difficult for a student new to the University to select the
appropriate course while registering for classes, something that most students do before
arriving in Victoria; it is labour-intensive for instructors; and students may be asked to
change classes once the term has begun and their level of facility with the language has
become evident, something that may result in timetabling conflicts. Standardizing criteria
is a real challenge when students come to us with such a variety of language backgrounds,
and it is hard to see how we can devise systems that will transfer from one university to
another, or from a college to a university. | have no solutions to these problems, and only
hope that as we share our experiences and practice, we can find ways to cooperate.

The second question that | raised had to do with the kinds of teaching materials we use,
particularly for those students with some native-speaking experience: are the materials
available to us for language instruction, including those developed under the sponsorship
and leadership of the National Office for Teaching Chinese as a Foreign Language, suited
to our needs, or are there recommendations we should be making to our colleagues from
China for the development of future materials? In recent years, new language teaching
materials have become available to us from China, thanks in considerable part to the
sponsorship of National Office for Teaching Chinese as a Foreign Language: in addition to
the textbook series produced by Wu Zhongwei and his colleagues, there is the updated
version of the Practical Chinese Readers compiled under the leadership of Liu Xun, both
of which are clearly designed for the language learner beginning from scratch, with
instruction in phonetics and elementary grammar that is far superior to that in previous
textbooks, including the early Practical Chinese Readers. Few authors have devised
textbooks which are designed, both in terms of their content and their pedagogy, for the
needs of the partial native speaker; one who has attempted this is Zhou Zhiping, whose
series of textbooks published by Princeton University includes one entitled Oh, China!, the
narrative of which concerns the relations between an American Chinese student and her
family as she takes college courses in Chinese. | would hope to see materials produced in
China to meet the needs of this particular, and reasonably substantial, group; rather than
dealing with life in North America, their narratives should be set in China and address
contemporary issues (education, employment, entertainment, family and societal relations,
the environment etc.), and include discussion of the particular challenges that overseas
Chinese have in studying, travelling and finding their place in Chinese society. That way,
they could be used in the UK and Australasia as well as in North America, and appeal to
the widest possible market. If the National Office for Teaching Chinese as a Foreign
Language was looking for advisors and collaborators for such a project, | am convinced
they could find ideally qualified teachers in this gathering today. This is a project which |
think would be of real value to many of us at the university and college level, and possibly
in the high-school system as well.

The third question | raised at the beginning of this talk is one that has been considered by
teachers of English as a Second Language in Canada who work in schools whose pupils
are predominantly Asian, and also by our colleagues engaged in the teaching of Japanese
at Canadian universities: does the Canadian language classroom need to function



differently when the students in are from Chinese backgrounds, or, | should add, from
other parts of Asia? We are all familiar enough with the traditional Chinese classroom,
with it stern and authoritative teacher demanding extensive memorization and the writing
of impossible numbers of new Chinese characters every week from absolutely obedient
(and occasionally terrified) students; many of us who learned Chinese in Western
universities did it from teachers who replicated the traditional Chinese classroom in
Europe or North America. More recently, the tendency has been to move to the more
common interactive North American classroom, with its focus on the learner rather than
the teacher. But is this necessarily better for the student? Would students of an Asian, or
Asian-Canadian, background benefit from a more traditional and structured learning
environment? In attempting to answer this question, | draw here from a paper on language
instruction presented to a conference at the University of Victoria and published by my
Centre in a conference volume entitled Changing Japanese Identities in Multicultural
Canada. In the paper, titled “What is a Japanese Classroom Really Like?” the author, Tom
Whalley, looks at a series of categories for understanding classroom culture, in which the
opposing poles in each case appear to fit preconceptions of North American and Asian
pedagogical practise. These include:

1. Preference for informal vs. formal communication

2. Preference for independent vs. dependent learning

3. Preference for participatory learning vs. passive learning, and

4. Preference for energetic vs. calm learning.

In a survey of Japanese students studying English in Vancouver, Whalley found that his
students agreed that their perceptions of Japanese education was that the second
category in each of the above cases was the preferred option in Japan. In stating their
own preferences, an overwhelming majority maintained that they also preferred a system
of “formal communication” in which teacher and student maintain traditional roles;
however, in the other categories, the student respondents were more or less evenly
divided between those who preferred what were perceived to be the traditional Japanese
values (dependent, passive, calm learning) and what they understood to be North
American values (independent, participatory, energetic learning). While it would be
dangerous to read too much into this single survey, it does suggest that the replication in
North America of the traditional Chinese classroom, with its authoritative and venerated
teacher, may have been as much for the benefit of the instructor as the student. My own
feeling is that, in teaching Chinese as with other languages, a good-humoured, interactive,
learner-centred approach makes for a good classroom experience for all concerned; but
there is much to be gained in a more traditional rigor as it applies to homework, and the
correct mastery of tones and stroke-order.

The final question | posed goes outside the language classroom in which most of us work



to the broader world of Chinese studies. Though most of my teaching has been of the
Chinese language, my research area is actually in modern literature; | teach classes in
traditional fiction (focussing on seventeenth century works such as Feng Menglong’s
Sanyan stories and the Shuihuzhuan), in early twentieth century literature and culture
(from the late Qing novel through the May Fourth period to the popular and literary culture
of the republican period), and the literature of the People’s Republic, including a new
offering on a single author or topic. The student body includes students of Chinese
ethnicity born in Canada, Hong Kong and Taiwan, as well as Canadian students (with or
without a background in Chinese studies) and a number of students from Japan, a mix
that | find very satisfying and interesting to teach. The stereotypes of Asian students — that
they are reticent to express opinions that might differ from their teachers or might lead to
their classmates laughing at them, and that they are especially reluctant to discuss any
work that deals with sex — largely proved not to be the case. The most recent course |
taught on Chinese literature focussed on the writing of the contemporary short-story writer
and novels Yu Hua, who is celebrated for the brutality of his narratives and his unflinching
descriptions of the worst that people can do to each other. Students read almost all of the
short stories by Yu Hua that had been translated into English, and the novels Huozhe (To
Live) and Xu Sanguan maixue ji (Chronicle of a Blood Merchant). What the Chinese
students were able to provide was a sensitivity to the family system that Yu Hua so
trenchantly deconstructs in his fiction, and a reading based on the Chinese texts that often
differed from the understanding that other students derived from the translations. Most
were untroubled by the violence of the stories. More importantly for present purposes,
most were comfortable with the discussion of the texts that went on in the classroom. |
believe that, though the teacher has a responsibility to respect the students and ensure
that they do not suffer embarrassment or humiliation by reason of their ethnicity (or for that
matter, their gender or sexual orientation), all students can profit from the traditions of the
North American classroom.

| have offered what | believe are important questions for those of us who teach the current
generation of students, with their diverse backgrounds, in both language and literature
classes. | hope to learn from your responses and thoughts on these questions.
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6. Early Spring in February:

Teaching Chinese Language, Literature, and Society through Film

Dr. Laifong Leung

University of Alberta

There is no denial that textbooks are useful and necessary in language teaching. However,
they do not possess the audiovisual and dramatic elements that films do. With its distinct
Mandarin articulation by well-known actors, fine acting, and a simple but captivating story
set in southern China in the Republic period, "Early Spring in February"(Zaochun eryue), a
classic film based on a novella by the May Fourth writer Rou Shi, is ideal for teaching
Chinese language, literature and society. The presentation will show how the study guide
to the film can be effectively utilized in classroom teaching. The study guide contains 10
segments; each segment includes the dialogue, vocabularies, pinyin text, and ample
exercise. It is suitable for students at the intermediate level and those who speak other
dialects learning Mandarin.
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9. Experiential Learning: Chinese Language Study Abroad

Dr. Xueqging Xu

York University

In language teaching, practical application is a crucial step that tests the usefulness of
grammar rules, concepts, and idioms students have learned in the classroom. And since
language is a product of and reflects a particular culture, immersion in that culture, even if
brief, can also be highly beneficial.

According to David Kolb’s (1984) learning model, the learning cycle contains four stages:
concrete experience—observation and reflection—abstract conceptualization and
generalization—active experimentation or testing the implication of the concepts. As we
can see in this cycle, students in the fourth stage are actors while in the other three stages
more passive receivers.

My paper discusses the great advantages of integrating experiential learning of Chinese
abroad in our academic classroom. | will use York University’s summer Chinese language
program at Fudan University, Shanghai, as an example to illustrate the great potentials of
active participation in Chinese life. | will discuss how our program shows that experiential
learning on the scene bridges the gap between abstract grammar rules and active
application, engaging students socially, culturally, and physically in the language
environment.

The recognition and writing of Chinese characters is one of the major difficulties when
learning Chinese. Mistakes such as missing one or more strokes, placing a stroke in a
wrong position, or writing a hook stroke in a wrong direction, are very common among first
and second year language students.

At Fudan University, we found how outside classroom activities effectively help students
learn characters. Cultural excursions to Suzhou and Hangzhou, cities famous for their
gardens and manufacture of silk, help students visualize ancient concepts of Chinese
character creation. The concept that garden architecture should, like Chinese characters,
observe harmony, symmetry, and balance, absorbed many of our students. At a silk
exhibition and fashion show, our students were introduced to both ancient and modern
machines that make silk products. There, they perceived how the character signifying silk



and characters containing the silk component evolved.

The art of Chinese calligraphy presented at the Lanting Pavilion in Shaoxing dramatically
inspired our students to master more characters and to learn some calligraphy
themselves. Later, in the classroom at Fudan University, a painter’s demonstration of
calligraphy further enhanced their knowledge of Chinese characters. Visits to Buddhist
temples were one of the highlights of our study in China. By listening to the monks’
rhythmical chants and talking to them, our students further came to understand the root of
reserve, inwardness, and endurance in the Chinese character.

Although cultural excursions do not teach students directly how to remember Chinese
characters, they largely help them explore the social components of the Chinese
language, thus deepening their understanding of the formation of characters. Unlike
mechanical memorizing in the classroom, students come to understand the basic
concepts of the language by visualizing them in a cultural context. Our students found that
they could remember characters much better after these cultural excursions than they did
by copying them in the classroom.
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11. WebCT as an Effective Tol to Support Communicative Language
Teaching

Billie Ng & Xiao-Yin Huang

Simon Fraser University

There are two parts in this presentation. Xiaoyin Huang is going to give a brief
introduction on WebCT (Web Course Tools) as a software program that allows
instructors to create an on-line learning environment. Four WebCT functions
will be discussed; namely, content organization and delivery, communication
and collaboration, assessment and evaluation, course management and
administration.

The concept of “Blended learning” will also be explored. She will end with
some practical tips on how to use WebCT. The second part of the presentation
is the sharing of an experience using WebCT in a beginners’ course to support
the Communicative Language Teaching principals. To list David Nunan’s
(1991) five features of Communicative Language Teaching:

1. An emphasis on learning to communicate through interaction in the target
language.

2. The introduction of authentic texts into the learning situation.

3. The provision of opportunities for learners to focus, not only on language but
also on the learning process itself.

4. An enhancement of the learner’'s own personal experiences as important
contributing elements to classroom learning.

5. An attempt to link classroom language learning with language activities
outside the classroom.

We will share examples of WebCT exercises to support the above CLT
approach. Together with the audience, we are going to explore the possibility
of creating and sharing WebCT resources among teachers to enhance the
Teaching of Chinese as a Second Language in Canada.
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Features of Communicative Language Teaching (David Nunan, 1991)

® Communicate through interaction

® Use of authentic texts

® Focus on not only on the language learned, but also on the learning
process

® Emphasis on the learner’s own learning experiences, self-initiated
learning

® Linking classroom learning with language activities outside
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3. Focus on not only on the language learned, but also on the learning process
TF i FIEERMLAFN L, LRELE,

WebCT A —ANh48, ZLE L BENFAR —ANREONIARNR,FAEAT
R R LT RN, AOFATEMR ERT RAGRA.

BASF I T 4L, BAERTGEH ZAPE(RE 101) HF AT —E “HERANL"
AR, FAMREREFE, RFT 14 B, 7 K 130 MNRF A5 )
B RA-BARARE £

KibF A £ WebCt EZARF KK A ANEB. KREREHFLF694F, WebCT
_J:xijﬁl

iLFATAEAY ). X A RANBEEFAEGENR S et 2] KR
HYETAR, X B RABARE IFIR T4,

myWebCT Resume Course | Check Browser Log Out Help
Continuous Courses: Test: Chinese Characters in UTF-8 (Znd copy)

Mﬂ | Wiew \l Deswgner Ophons \
¥ Course Menu Homapags = Students Introduchions > Xue Sheng001 (sueshengDO1)
Stodents tntroductions 2N EFM: HIMF. NS NERMBRTER, RIERT &
':g:"f:'i.i'n“:r"d“‘*i“" (R SENFEF (uz, sentences) (RITRTELEHE2E ],

Tips on Studying Sally: ﬁxﬁ@f&ﬁﬂﬂi B.

A Shannon: FIAESF HMF SHNIE, PUETLLEPEREER.
Course Syllabus HAeMt L8, EREIFISNCE.
Cf:;’::nclnntent H\:‘Bﬂ&ﬁﬁﬁ- #ﬂﬂ#ﬁ*&o

o= Jenny: FEF R T XA LG EDNHE.

Lesson 4 BAHER, EBRESTIE.

sson 2 Steve: SFEREFANFEEF. RE Honguo W, 10FUHENFAT.

Lesson 7 ﬁﬁf*mﬁfﬁﬁﬁo

Losson 8 Min Young: FMBEALEE TS, BRFBRE Hanguo MAIK.

oo Irena: X% 1 O | R, NEBRF, NHE¥EE.

Lesson 12 Julie: | 98548 A2 0 BAENER.
STARMERES Tan: F£FIF ATRLAEE].

Emails Erica: AT LEWRMNZ0. ROZME Chen OFITFEER.
St Jeven: FEZBER SN LILAIE.
g:t;ndar Janice: ﬁjﬁ?ﬁ‘ﬁﬁ:}tW?ﬂ°

Yvonne: “FEENENEEEL.




FAMNBRAYEANEYE LB 369 B BB, ZIFEH BT 4T, itk 54
REBF I T, FAEEIANF I3 AGRL DAL LA, &2 38I0E

A ERT LFide), AREXFNIEFT, BT R—MEARFH ELZZ A
%, F ) AR, TR, BT RAELSE, LRMNGAEFEL 08

Bl A K, 5 AL R AL Mok

4. Emphasis on the learner’s own learning experiences, self-initiated learning
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14. Educational Psychology and Chinese Language Learning
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Saint Mary’s University

Introduction

Educational Psychology has been defined as the study of learners, learning
and teaching (Slavin, 1997, p.3).Some of the most fundamental concepts
found within this discipline are those stemming from cognitive theories of
learning. These concepts also inform basic instructional approaches to
formal/organized learning activities in educational settings at different levels.
Much research has been devoted to the psychology of language learning,
including the learning of a second and/or foreign language. There are
important cognitive considerations in this type of language learning (ref.
DeKeyser & Juffs, 2005), such as sources of language learning knowledge
(e.g., universal grammar, the role of first language), explicit learning, implicit
learning, and individual differences (e.g., aptitude, age, working memory).In
addition cognitive considerations, there are other essential dimensions of
learning that come into play when a second/foreign language, such as Chinese,
is being acquired.

| obtained my Ph.D. in Educational Psychology in 1995.An important reason
for pursuing this degree was my interest in the learning/teaching process as it
relates to foreign languages. | have been an avid language learner myself from
a young age, and so my graduate training naturally gravitated toward those
dimensions of Educational Psychology that had most to do with language
learning processes. These came mostly under the rubric of various focal points
within the discipline, including sociolinguistics (McKay, 2005), language
socialization (Zuengler & Cole, 2005), and sociocultural language learning
(Lantolf, 2005).

Over the years, | have had the opportunity to teach language courses in
several target languages: English, French, Spanish, Japanese, and Mandarin
Chinese. Of course, there are significant linguistic differences between these
languages, as well as the methods utilized to teach the languages in the



classroom. Nevertheless, there are also some important points of commonality,
to which Educational Psychology applies. Through my graduate training in
Educational Psychology, | have been able to make useful adaptations to my
instructional methods to teach Chinese as a Foreign Language, which | believe
have increased my overall effectiveness in the classroom. That is to say, the
basic training | received as a graduate student has allowed me to apply certain
‘constant elements’ found in Educational Psychology to my teaching activity.
This paper describes some of these constants and the way | employ them in
teaching the introductory level course in Mandarin Chinese at Saint Mary’s
University. The main text used for this course is the New Practical Chinese
Reader, along with the Workbook and accompanying audio material.

The Cognitive Approach to Language Learning

A very large body of research in Educational Psychology has to do with how
the mind processes information, with a focus on memory, both short-term
(working memory) and long-term.

Working Memory

According to research in the discipline, a major factor in enhancing the working
memory of individuals is background knowledge. For this reason, one of the
first things | do in my language class is giving students a chance to provide me
with background information. This is usually done in the form of a short bio
written by each student, with the understanding that any information provided
me is to be used strictly to make the course more personally relevant to every
participant. The data obtained from the bios serve me throughout the course,
as | try to introduce material and ideas in ways that relate to my students’
background knowledge in a significant way. In this way, the focus of the
Mandarin Chinese course is on the individual learner and, accordingly, my
finding ways to activate more effectively his/her prior knowledge during the
learning process.

Researchers have also confirmed that the more a learner knows about
something, the better that person is to organize and absorb information (Chi &
Ceci, 1987; Engle, Nations, & Cantor, 1990; Kuhara-Kojima & Hatano,
1991).Thus, in my class | do my best to find ways to link new learning to a
learner’s existing background knowledge.

Research further indicates that learners differ in their abilities to organize
information. Regardless of these differences, each and every learner can be
taught to consciously use strategies to make more efficient use of his/her



working memory capacity (DeKeyser & Juffs, 2005; Levin & Levin, 1990;
Peverly, 1991, Pressley & Harris, 1990).For this purpose, some of the
strategies that | share with my students include imagery, (keyword)
mnemonics, and hierarchies of knowledge.

For example, in my class | often make use of imagery to create stories that
weave together information as part of a basic vocabulary list (ref. Egan, 1989):
an arbitrary list of pictograms for ‘man’, ‘dog’, ‘buy’, ‘eat’, and ‘store’ can be
easily woven into a mini-story, facilitating the process of committing the
vocabulary to memory (e.g. “the man goes to the store to buy food for his
dog”).Even if the students are missing some of the pictograms to write a
complete sentence in Chinese, | encourage them to write all those that they
know. Gradually, the gaps in vocabulary are filled as the course progresses.

A second basic strategy to enhance working memory capacity stems from
schema theory, which postulates that information that fits into an existing
schema (i.e., mentally organized networks of connected ideas or relationships)
is more easily understood, retained, and recalled than information that does
not fit into an existing schema (Anderson & Bower, 1983).Additional research
conducted by Durso and Coggins (1991) showed that hierarchical
organization of the learning material, in which specific ideas/topics are
grouped under more general topics, are particularly helpful to augment student
understanding. Consequently, in my class | make regular use of schemata
derived from the radicals of Chinese pictograms (e.g., ‘human’, ‘animal’, ‘wood’,
‘metal’, etc).l introduce these basic radicals at the very beginning of the course,
and quickly expand upon them during the following lessons.

In conjunction with the relatively early introduction of radicals, | give my
students a series of exercises that involve different combinations of elements
that form various pictograms. Again, the key is to give these exercises to the
students at a relatively early stage so as to induce them to access and develop
schemata of Chinese pictograms organized in hierarchies of knowledge.
Alexander’s (1992) research clearly indicates this principle: meaningful
learning requires active involvement of the learner, and what he/she learns
from any experience depends largely on the schema applied.

In order to further enhance the students’ ability to access hierarchies of
learning, | also encourage them to develop their metagognitive skills as they
begin using Chinese pictograms. This essentially involves making students
aware of common elements in a given learning task (e.g., reading
comprehension, vocabulary usage, etc.) by asking themselves questions
about these common elements (Pressley, Harris, & Marks, 1992).To facilitate
this process, the students are quickly provided with the ‘necessary equipment’
to formulate questions in Chinese, that is, who, what, where and how.



Long-Term Memory

Prominent educational psychologists (e.g., Ericsson & Kintsch, 1995) believe
that learners store more than information in long-term memory; they also store
learning strategies for easier access, that is, long-term working memory.
Keeping this concept in mind, | usually begin my lessons with key questions,
even before | introduce the instructional material specific to that day. This is
done to encourage students to assess their own understanding of what the text
is aiming to teach. | also integrate different conceptual models that aim to
show the students how elements of the language relate to each other, either in
grammatical or lexical terms.

Some theorists have further divided long-term memory into at least three parts:
episodic memory, semantic memory, and procedural memory (Tulving,
1985).Such being the case, | have tried to include learning activities in my
course that aim to facilitate the retention of information along these
delineations of long-term memory. For instance, in order to stimulate the
episodic memory of my students, | find ways to create explicitly ‘memorable
events’ in the classroom. This involves the consistent use of visual images
and/or auditory input (Martin, 1993; Slavin, 1997).Thus | make extensive use
of pictures to illustrate key learning concepts found in the text (which has very
few images).l have discovered that this obvious instructional approach helps
students remember more easily information contained within the text. | also
make regular use of other visual material throughout my lessons: vocabulary
cards with pictures of objects; the actual objects themselves; images
downloaded from the Internet; video clips; and sections of Chinese movies.
Most important of all, these visual cues are not merely introduced to students
in a passive way, they are encouraged to relate these cues to prior knowledge
and utilize them actively for realistic communication. Again, this puts emphasis
on the students’ ability to form accurate schemata and to access their
metacognitive skills.

Factors that Enhance Long-Term Memory

Research findings indicate that instructional strategies that promotes direct
student involvement in a lesson contributes significantly to the student’s
long-term retention of that lesson (MacKenzie & White, 1982).In this regard,
the principle of connectionism (Rumelhart & McClelland, 1986) is highly
relevant, for it postulates that knowledge is stored in the brain as a network of
connections. The implication of this principle in the language classroom is
that greater emphasis has to be placed on experience-based teaching (and a
de-emphasis on rule-based teaching).Consequently, | try to maximize active



student involvement in my class, be it in the form of role-playing, simulated
situations (e.g. speaking on the telephone, buying at the market, asking for
directions), problem solving, show and tell, etc. The focus is always on
engaging students in ‘meaningful learning’ — the kind of learning that requires
active involvement, facilitating the accessing of prior experiences and
knowledge, the understanding of linguistic principles, and the incorporating of
new information into a usable frame of cognitive constructions (Alexander,
1992).

The Constructivist Approach to Language Learning

The basic premise of this approach is that learners must individually discover
and transform information and make it their own (Steffe & Gale, 1995).This
approach is also known as student-centered instruction. Here, emphasis is
placed on the social nature of learning. This can be generally achieved in the
classroom by organizing mixed-ability learning groups. The learning
process that goes on in such groups promotes important conceptual change in
the students. Other classroom activities that facilitate this process include
cooperative learning and discovery through cognitive apprenticeship
(Gardner, 1991).The latter learning activity accentuates a process by which a
learner gradually acquires expertise in interaction with someone seen as
‘expert’ (i.e., the teacher, teacher assistant, or a more advanced peer).

Another important dimension of constructivist thought is situated learning: the
use of real-life, authentic tasks in the classroom to augment learning through
the accomplishment of more complex, realistic tasks (Prawat, 1992; Slavin,
1997).As researchers suggest, as new information is being absorbed by the
students the teacher should provide guidance along the way, but the teacher
should also allow the learner to work out or discover the basic skills required
behind that new information. This can be often accomplished by inserting more
problem-solving tasks into a lesson. Not only should the students be given
more problems to solve, ideally the problems should be relatively more
complex, or ‘thought provoking'.

Generative learning is another central assumption of constructivist
approaches to teaching. This concept describes how learners are encouraged
to perform mental operations with new information as to make it their own. For
example, this can be accomplished by accessing useful question-generation
strategies (discussed earlier in this paper) in combination with cooperative
learning. As | make the conscious effort to bring these concepts ‘to life’ in my
classroom, | design learning tasks in such a way that requires more than
simple, direct answers from the students; they have to use their own powers of
deduction, their prior knowledge, or recall episodic learning experiences to



bring the task to successful completion. For example, | many assign some kind
of information-completion task’ that will oblige the students to seek information
from other classmates before they are able to complete that task. | also use
many ‘fill-in-the-blank’ stories that induce students to ‘individualize’ the
content.

A final concept that plays an integral part of the constructionist learning
process is discovery learning. Students are encouraged to learn a task on
their own through active involvement with concepts and principles. This is
accentuated by such exercises as matching definitions to words, mapping of
key geographical points in China, matching sounds to pictograms, playing ‘ten
guestions,’ guessing word usage through context, etc.

CONCLUSION

The language-learning classroom is one where a great deal of information
processing is going on. As an educator that became involved in language
instruction at an early stage in my professional development, | became
intrigued about ‘what is going on in the learner's head.” Educational
psychology has been able to offer crucial insight into that learning process.
There are many outstanding researchers in the world of educational
psychology that made important contributions to help us better understand
some fundamental mental factors that relate to learning, and, even more
valuable, providing instructional tools to facilitate that learning in and out of the
classroom. This paper presented an overview of some of these keys concepts
as they relate to the teaching of Mandarin Chinese. There are many linguistic
features of Chinese that require specific pedagogical approaches to the
effective teaching of that language. However, there also are underlying
principles that describe general tendencies in the human learning process,
including (foreign) language acquisition, that are useful in making learning
Chinese as a foreign language a more enjoyable experience for students, and,
most important, in enabling the instructor to offer a more effective course.
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In the area of second language acquisition, the learning and teaching of the
sound and sound system of a language present some of the most difficult
challenges. Especially after the learner reaches puberty, it becomes
increasingly rare for the learner to achieve accentless pronunciation even
though he/she may go on to master the syntax (sentence structure) and
morphology (word and word structure) of the target language. Language
teachers and researchers alike have been baffled by what has been known as
the ‘Joseph Conrad Syndrome,” the phenomenon named after the famous
Polish-British author Joseph Conrad who became completely proficient and a
great master at written English, as is shown in his brilliantly-written novels in
the English language, while retaining his heavy Polish accent throughout his
life. The lack of success in learning L2 phonology has promoted some linguists
to declare that the Critical Period Hypothesis that language learning ends in
puberty applies only to phonology (Scovel 1988). It is for reasons such as
these that the linguistic area of learning and teaching second language
phonology has gradually emerged as an autonomous area in applied
linguistics and has been among the fastest developing areas in linguistics.
What we have learned in increasingly greater detail in this area is that
contrastive linguistics which was popular in the 1950s and 1960s partially
helps with unraveling the nature of sound acquisition; many other aspects,
among which is the universal grammar, clearly play a non-trivial part (cf. Lin, in
progress).

In this paper, | will try to explain some of the most common difficulties native
English speakers encounter learning Mandarin consonants in light of the
generative phonology and current theories in second language (L2) acquisition.
| will analyze the difficulties in terms of the feature system, consonant
inventory and their distribution facts. Based on this analysis, | will then offer
some practical suggestions to teachers of Mandarin for addressing these
difficulties.



Understanding the Difficulties

Any experienced teacher of Mandarin-as-a-second-language (MSL) will have
noticed that some of the Mandarin consonants that seem to be particularly
challenging to native English speakers include, [ts, tsH, tp, tpH, p, t§, t8H, %, X,
y] in International Phonetic Alphabet (IPA), or <z, ¢, j, q, X, zh, ch, r, h, yu> in
pinyin (see Lin 2001, Chapter 2). However, why these consonants should
cause problems is a question to which not every teacher of MSL knows the
answer. According to Contrastive Analysis Hypothesis (Lado 1957),
cross-linguistic differences will lead to learning difficulties. Many studies in
second language acquisition have since confirmed that learners are more
adept at perceiving L1 than L2 sounds (e.g., Best 1994, Best et al. 1988,
Dupoux et al.1997, Harnsberger, J. 2001, Polka and Werker 1994, Strange
1995). Thus a good understanding in teaching a second language should start
with a contrastive analysis of the mother tongue (L1) and the second language
(L2), and immediate attention should be given to what the L1 has but is
missing in the L2.

Traditionally, language teachers tend to focus on mismatches between
individual segments (i.e., consonant and vowels) in L1 and L2. The picture is
however much more complex. For one thing, mismatches can be in the smaller
domain of the feature system and/or in the larger domain of position in the
syllable. All can potentially cause problems. Now let us first see how the
system of Mandarin consonants contrasts with that of English. As there are a
number of different native versions of English in the world, we will focus our
analysis on the consonant system used in American English spoken in the
general area of North America. By ‘Mandarin’, we mean, on the other hand, the
Standard Chinese spoken natively in Northern China. Also, in our description
of the sounds in the two languages, we will use IPA. Pinyin, even though it is
useful representing Mandarin sounds, is not applicable to identify English
sounds and therefore cannot serve our purpose of comparison here. For MSL
teachers and learners who only know pinyin, a table of Mandarin consonants
showing the pinyin and IPA correspondence is provided in the Appendix.

Featural Differences

Now let us begin by examining the consonantal system of the mother tongue
(L1) English:



Table 1 English Consonants

Place 'E E i _'%
— 31333 (33| 8] 2
Z |3 2| |(=|&| 2| 8
dop [-+e] P t k ?
[#we] b d E
affrcate [-oe] 15
[#ve] dz
fricalive [-ve] £ |o |z § h
[Fee] v |8 |z 3
nasal m n 1]
liguid I r
Elide w ¥

English has 23 consonants not counting the glides or the semi-vowels. From
the viewpoint of manner of articulation, English has two sets of obstruents (i.e.,
stops, affricates and fricatives). Each set is divided into two groups by the
feature [voicing] (or [+/-vc] for short) that indicates the presence of the vibration
of the vocal cords. In addition, English has nasals, liquids and glides. From the
viewpoint of place of articulation, English uses a full range of sounds from
bilabials in the front to the glottals at the back. Now let us see the consonantal
system of the target language (L2) Mandarin:

Table 2 Mandarin Consonants

Place E . E
Manner E 3 & § E‘ I:E 5
= |32 |8 |§ |8 [=
stop [we] [+a] |p" £t kR
[2] |p t k
affricate [we] [+a] L gaf |t
[-a] ts t2 |t
Ericative [#we] | B a e %
[+ve] %
nasal m n Ly
hiquid 1
retroflex K
glide W ¥yr

Not considering the semi-vowel glides, Mandarin has the same number of
consonants as English. And like English, Mandarin also has two sets of
obstruents. However, unlike English, the stops and affricates in Mandarin are
divided into two groups by the feature [aspiration] ([+/-a] for short) which



involves a strong puff of air coming out of the lungs (rather than the vibration of
the vocal cords). And unlike English, all obstruents in Mandarin except fricative
[*2] are not voiced (i.e., [-voice] or [-vc] for short ). The prominence of
[aspiration] in Mandarin and the lack of it in English suggests possible
problems in the learning of the feature [aspiration] by native English speakers.
We will return to this point shortly. Other features that are found prominent in
Mandarin but not so in English include [retroflex] and [palatalization]. The
former involves the curl of the tip of the tongue backward while the latter
involves the simultaneous retraction of the tongue body and raising it toward
the roof (the hard palate) of the mouth. We will discuss the featural difference

in more details shortly.

Segmental Mismatches

In addition to featural differences, Tables 1 and 2 shows that English is missing
the Mandarin consonants highlighted in the following table:

Table 3 Mandarin Sounds Missing in English
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Looking vertically from left to right from the perspective of place of articulation,
we can see that Mandarin has three major series of consonants that are either
not found in English (such as the dentals and the palatals) or are not the same
as their English counterparts (the alveopalatals).

Mandarin Dentals and the Feature [Aspiration]

The comparison between Tables 1 and 2 helps us understand why the two
dental affricates [tsH] and [ts] (or <c, z>), especially the aspirated [tsH], are
challenging for English speakers. While the Mandarin dental fricative [s] has a
closely approximating counterpart in the alveolar fricative [s] in English and
thus is not apparently problematic, the Mandarin dental affricates [tsH] and [ts]



do not have equivalents in English. Here one may argue that English does
have [tsH] and [ts] counterparts, they are found in the final consonants in
words like its [ts] and beds [dz], and the presence of these sound sequences in
English should presumably make it easier for the two Mandarin dentals to be
learned. However, a closer look at the picture would suggest otherwise. The
problem s, firstly, that the Mandarin dental affricates are wholesome
phonemes rather than sequences of sounds. More importantly, the Mandarin
dental affricates occur only syllable-initially while their English ‘counterparts’
occur only syllable-finally. Studies in L2 acquisition have found that position in
the syllable can affect acquisition. More specifically, a consonant in
syllable-final position is harder to learn than it is in syllable-initial position
(Flege & Davidian 1984, Henly & Sheldon 1986, Anderson 1987). As is
well-known, [aspiration] plays almost no role in syllable-final position in English.
English stops such as [p, t, k], for instance, are unreleased in syllable-final
position when they are aspirated in syllable-initial position (e.g., top [tHp-]
versus pot [pHLIt=]). Thus, even though English does have [ts] as in its, [ts]
occurs only in syllable-final position and is never aspirated.

In fact the problem with aspiration does not only exit with the Mandarin dental
[tsH]. Some native English speakers have trouble aspirating the syllable-initial
[pH] as in <p5ngyOu> ‘friend’. In stead of [pHFN] ‘shed’, for instance, they
would utter [pFN] ‘not necessary’, neutralizing the contrast between the
minimal pair. The culprit is once again the prominence of aspiration in
Mandarin which is not found in English. In phonetic terms, there may well be a
difference in the voice onset time (VOT) between the aspirated English and the
Mandarin [p]s. Due to the technical complexity of the topic and keeping in mind
the intended audience of this paper (i.e., Chinese-as-a-second-language or
CSL teachers), we will not address VOT here.

Mandarin Alveopalatals and the Feature [Retroflex]

Mandarin alveopalatals [t§, t8H, §, ¥2] (or <zh, ch, sh, r>) are another set of
consonants that seem to cause problems for English speakers. Comparing
Tables 1 and 2, we see that English has almost an identical set of
alveopalatals, the only difference being that the English affricates are
differentiated by [voicing] while those in Mandarin [aspiration]. Then why would
English speakers have problems learning these Mandarin ‘counterparts’? The
answer is that the Mandarin set has a [retroflex] feature that requires the curl of
the tongue tip backward while the English set does not. That is, not
considering the [voicing] versus [aspiration] difference, there is a difference
between the two sets in tongue configuration. Here one may argue that
[retroflex] as a secondary feature does exist in English. Examples are found in
words such as car, shirt and burst. However, once again, the crucial matter lies



in distribution: the [retroflex] in English occurs only post-vocalically (i.e., after a
vowel) whereas the Mandarin retroflexed alveopalatals occur only
pre-vocalically in syllable-initial position. Apparently, the distributional
difference between Mandarin and English retroflex features is responsible for
the difficulty English speakers have in learning the Mandarin retroflex sounds.
Specifically, English speakers are not used to using the [retroflex] feature in
the onset position. Here it is interesting to note that the post-vocalic retroflex
feature in English seems to positively influence its speakers learning the
Mandarin post-vocalic [O] as in [FO] (<7r> ‘two’), and on the other hand, the
absence of the post-vocalic retroflex feature in Mandarin means that the
Mandarin speakers will have trouble learning it in words such as war and burst
in English.

Mandarin Palatals and the Feature [Palatalization]

Mandarin palatal obstruents [tp, tpH, p] (or <j, q, x>) are a set of consonants
that have almost always been found to cause problems for native English
speakers, especially those monolingual English speakers at the beginning
stage of learning Mandarin. A comparison between Tables 1 and 2 suggest
that the problem is caused by two factors. One, English does not have palatal
obstruents, and two, English misses palatalized sounds altogether. Unlike
many other languages such as Spanish and the Slavic languages such as
Russian that do use palatalization to a greater or lesser extent, English does
not have it as a secondary feature on consonants. In fact, English speakers’
problems with palatalization do not only occur in learning the palatals in
Mandarin, but they also occur in their learning Mandarin words such as <n&>
‘you'. The Mandarin [n] in <n&> ‘you’ is actually slightly palatalized in the
shape of [ny] with a secondary palatalization feature. It seems that almost no
monolingual native English speakers can either perceive or produce this [ny] at
the beginning stage of learning.

Mandarin Velar [x] and Glide [y]

Mandarin velar fricative [x] as in <h20> ‘good’ and glide[y] as in <yu4>
‘appointment’ are two other consonants that cause problems for English
speakers. The problem with [y] is the same as the problem with the Mandarin
umlaut vowel [_], and is easily explicable since English in general lacks umlaut
segments--front vowels or consonants that have the lip-rounding feature.

The difficulty English speakers experience in learning Mandarin [x] is more
complex. A comparison of Tables 1 and 2 reveals that English does not have a
velar fricative [x]. However, unlike most of the Mandarin consonants discussed
previously that are simply hard for English speakers to duplicate, Mandarin
velar [x] is usually conveniently and unwittingly replaced with the English
glottal [h] by English speakers. This replacement seems to be due to



similarities rather than differences between the two consonants. Both sounds
are in fact identical except for a slight difference in Place of Articulation, with
Mandarin [x] being more to the front than the English [h]; that is, both have the
exact manner of articulation--the same amount of aspiration and the same
configuration of the tongue and the vocal and nasal cavities. In fact, the
sameness does not only cause English speakers difficulties in learning the
Mandarin sound, but it also causes the reverse problem for Mandarin speakers
learning English; namely, Mandarin speakers substitute [x] for [h] when
pronouncing English words such as how, hear and hurry. It is quite possible
that neither English nor Mandarin speaker can perceive the difference
between the two, especially at the beginning stage of the L2 learning, and the
perception problem leads to the substitution of the L1 sound for the L2 one.

Although Contrastive Analysis Hypothesis claims that similarities between L1
and L2 features should facilitate learning the L2 feature, recent studies (e.g.,
Aoyama et al. 2004, Flege 1995) have demonstrated that given two sounds x
and y in L2 that are similar to z in L1, learning the L2 x is faster than learning
the L2 y if x is less similar to the L1 z than the L2 y. According to the much
cited Speech Learning Model of Flege (1995 ), the greater the perceived
phonetic dissimilarity between x in L2 and z in L1, the easier the learner can
differentiate between the two sounds. What these studies suggest is that
similarity to a certain degree may hinder rather than facilitate learning. In our
case, this seems a perfect explanation for the confusion between [x] in
Mandarin and [h] in English. The very close approximation between them
leads to a lack in their discrimination and, consequently, difficulties in learning
them by their respective L2 learners.

Mandarin Nasals [n] and [N]

While the problems discussed so far can be more or less explained through
contrastive differences between the features, individual sounds and their
distribution in syllables in the two languages, there is one problem that seems
to be quite baffling to linguists and language teachers. That is, English
speakers often have trouble differentiating between [n] and [N] in syllable-final
position in Mandarin. Mastery of the difference between minimal pairs such as
[fFn] (<fen>) and [fFN] (<feng>) seems to require a great deal of training for
English speakers. The problem is puzzling because both English and Chinese
have these two consonants, and both sets occur in syllable-final position. For
instance, English has minimal pairs such as sin and sing, kin and king, ban
and bang, and ran and rang. What is even more bewildering is that Mandarin
speakers also seem to have trouble with English [n] and [N]. It is not unusual,
for instance, to hear Mandarin speakers pronounce sinful as singful, and done
[dAn] as dung [dAN]. The explanation does not apparently lie in comparing the
two languages but rather, seems to come from something more general.



Huang (2003) noted in an auditory experiment that both English and Mandarin
speakers tended to mis-perceive the velar nasal [N] as the alveolar nasal [n].
For instance, they would hear [IN] as [In] and [«N] as [«n]. Huang has
suggested that the misperception is due to a general tendency for simplicity in
language. The confusion of the two nasals is reflected in other Chinese
dialects as well. According Huang, the two are merging in Taiwan Mandarin
into one [n]. In certain other Chinese dialects such as Chaozhou and Fuzhou,
the merging direction is reversed, changing [n] into [N] (Zee 1985). It thus
seems that there may be a general tendency for the identities of the two
sounds in concern to be confused and the presence of these sounds in a L1
does not guarantee success in learning the same sounds in a L2. Explanation
may also reside in the difference in the phonotactic constraints each of the two
languages places on these sounds. For instance, it seems that Mandarin [N]
can combine with more vowels and diphthongs than the English [N]. The
additional unfamiliar contexts in which Mandarin [N] can occur may result in
difficulties for English speakers trying to learn it. Secondly, it is possible that
the two sets are simply not identical sounds from both articulatory and acoustic
perspectives even though categorically, the Mandarin set is the equivalent to
the English set. Further perception and production tests and acoustic analysis
are needed to verify if this is indeed the case.

Practical Suggestions for Teachers of Mandarin

In this section, | will make some practical suggestions for teaching Mandarin
consonants based both on the analysis and discussion in the previous section
as well as on my own experience in teaching MSL. | will begin with the feature
[aspiration]. Mandarin aspirated consonants that are frequently problematic for
English speakers include (but are not necessarily limited to) [tsH], [t8H], [tpH]
and occasionally, [pH] (or <c, ch, g, p>). The trick in teaching these sounds is
to ask the student to pronounce the English glottal fricative [h] simultaneously.
For instance, in teaching [tsH], tell the student to say the Mandarin [tsH] and
the English [h] at the same time. Alternatively, the teacher may ask the student
to say repeatedly the English sentence: Its horrible, emphasizing on the
underlined part so as to capture and secure the aspiration in [tsH].

Similar ‘two-in-one’ approach can be used in teaching the Mandarin palatal
consonants [tp, tpH, p and ny] (or <j, q, X, n>). Like [h] in the aspirated
Mandarin sounds, the sound that should be ‘incorporated’ into the palatals is [i]
(or more specifically, its glide variation [y]). The teacher can start by pointing
out that these palatals are similar to the initial consonants in such English
words as jeep, cheap, sheep and need, respectively. Note that in all these
words, the vowel is invariably [i], which is the essential common element in a
palatalized consonant (although [i] should not be voiced). After the students
become familiar with jee(p) for [tp], chea(p) for [tpH], shee(p) for [p] and nee(d)



for [ny], ask them to say the initial consonant and the vowel [i] simultaneously
and avoid saying the consonant first followed by the vowel as they are handled
in English.

Teaching the Mandarin retroflex consonants [t§, t8H, §, %2] (or <zh, chi, sh, r>)
can be facilitated by asking the students to say English words such as car,
shirt, war and burst. The idea is for the students to find the common [retroflex]
feature in these words in the post-vocalic position and to pinpoint the
configuration of the articulators (tongue and oral cavity, etc.) in producing it.
Once they are able to feel and identify this common feature in these words,
ask the students to try to add that feature to the Mandarin retroflex consonants.
Alternatively, the teacher may ask the students to try and add that feature to
the English counterparts [dZ, tS, S, Z] found in words such as journal, church,
shirt and genre, respectively. Ask the students to say these four words by
moving the post-vocalic retroflex [r] in these words forward right to the start of
the initial consonant.

The Mandarin [X] can be taught by first asking the students to say the English
[K] and [g] as found in the initial consonant in cut and gut. Ask them to feel
where these two consonants are formed in the mouth. They should now be
able to identify the position of the velum. Then ask the students to say the
English [h] in that position, namely, in the same position as the one for
producing English [k] and [g] (or Mandarin [kH] and [K], for that matter).

Finally, teaching the umlaut glide [y] is the same as teaching the umlaut vowel
[ ]. It entails the juxtaposition of the sound [u] together with the sound [i]. In
practice, ask the students to hold fast the lip configuration of [u] while
simultaneously pronouncing [i] behind the lips by the tongue. Alternatively, ask
the students to start by saying [i] and keeping fast the [i] in position, tighten the
lips into a circle as seen in pronouncing [ul].

Conclusion

In this paper, | have attempted to explain, within the general guidelines of
generative phonology and theories of second language acquisition, some of
the well-observed difficulties English speakers experience in learning MSL
consonants. | have shown that the difficulties mostly arise from mismatches
between the two languages not only in consonant inventory, but also in
featural system and distribution of the consonants and features within the
syllable (i.e., phonotactic constraints). Based on the analysis and explanations,
| have suggested methods for teaching the difficult Mandarin consonants. It is
my hope that this paper will enhance the understanding of the process in
learning Mandarin consonants by both MSL teachers and students and that
the methods provided will help reduce the learning and teaching difficulties.



It should be noted here that not all English speakers will experience all the
difficulties discussed in this paper and not all who experience the difficulties
will experience them to the same degree. Individual difference in the learning
experience can be attributed to many factors, with one of the most important
being the students’ knowledge of other languages. A student with knowledge
of German, for instance, may have less trouble learning the Mandarin velar [x]
than a student who is a monolingual English speaker. This is because German
does have a similar velar sound found in the final consonant in such word as
Bach. Also, an English speaker with knowledge of Spanish or Russian may
have less trouble with the palatalized consonants in Mandarin due to the fact
that palatalized sounds do occur in these languages. It is thus recommended
that the MSL teachers or any teacher of a second language is aware of the
students’ background in languages before and during the teaching process.

It should also be noted that the degree and the kind of difficulties English
speakers experience in learning Mandarin consonants may change over time
as their MSL proficiency levels increase. Difficulties at the beginning
stage--normally due to L1 and L2 differences--may diminish or disappear over
time. On the other hand, what appears as less difficult at the
beginning--normally due to L1 and L2 similarities--may take much longer time
to master.
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Mandarin Consonants
Comrespondence between Pinyin and [PA

i~ " —
§ [§ |8 |3 g 5 |3
5 3 & & b & S
stop -vc |[-a |p <b> It =d- k  =g=
ta|p® <p> i <t k* <k
affricate | -ve | -a ts <z s < [is >
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retroflex B =(enr=
glide W o<W v <y

In this paper, symbols enclosed within angle brackets are pinyin symbols while
those in square brackets are IPA symbols.

Traditionally, the glide [y] is sometimes represented by the IPA symbol [j].

Traditionally, the umlaut glade [y] is sometimes represented by the IPA symbol

[yl.

See Lin (2001) for a discussion on whether the difference between [§, Y] is a
matter of aspiration or voicing.

Where the diacritic ‘=" means the segment before is unreleased.

Please note that not all Mandarin dialects have the [retroflex] feature on these
alveopalatals. Mandarin spoken in Taiwan, for instance, is characteristically
devoid of this feature. In fact, this features most clearly identifies the Mandarin
dialect spoken in Beijing.

Pre-vocalically, English does have a retroflex segment [r] which does not have
much bearing on our discussion on secondary features here and will therefore
be ignored.

| will discuss the learning of Mandarin vowels by English speakers in another
paper.



Neither Mandarin nor English has [N] in syllable-initial position. By Mandarin
we mean

Standard Mandarin, as some Mandarin dialects (such as Jinan dialect of
ShangdongProvince) other than the Standard do have [N] in syllable-initial
position (Lin 2001).

| thank my colleague, Dr. Daniel Bryant, in the Pacific Asian Studies
Department at the University of Victoria, for teaching me this effective method.

The consonant <n> is as in n& ‘you'.

See Lin (2001) for more information on Mandarin phonotactic constraints.



Epilogue:

Peaceful Rise, Multiculturalism, and TCSL

(A speech delivered at the World Chinese Conference in Beijing on July 20, 2005)

Dr. Robert S. Chen

President, Canadian TCSL Association

It is a great pleasure for me to congratulate the China National Office for Teaching
Chinese as a Foreign Language, or NOTCFL, on its timely actions in calling together this
conference, whose function is to investigate the demands and challenges, and develop
solutions for the teaching of Chinese in an ever-changing multicultural world. | believe that
this conference is historically significant. Its existence alone substantiates the fact that the
teaching of the Chinese language is not now merely a national Chinese issue, but has
become an international concern. More importantly, as a third of its time will be devoted to
exploring the future developments in “Teaching Chinese as a Second Language,” or TCSL,
| predict that China’s policies for “Teaching Chinese as a Foreign Language,” or TCFL,
may progress from a demand for quantity and quality to a betterment of its fundamental
concepts and ideology.

Meeting these winds of change head-on, | would like to address aspects concerning the
inevitable evolution of TCSL in the modern, changing world. It is now a crucial, exciting
time of change; | foresee several issues worthy of illumination and discussion. First and
foremost, | am strongly convinced that promoting Chinese language education is, for
China, an indispensable means for diplomatic relationship-building. Moreover, | feel it is
the most impactful means by which China can assure and communicate to the rest of the
world its intent for a peaceful rise in the world community. Second, TCSL is inherently
beneficial to all nations of the world in various ways. Not only does it have intrinsic
educational value in that it increases the knowledge base of students and widens their
potentiality, TCSL may also play a pragmatic role in counterbalancing the potentially
negative trends that are inevitably associated with cultural and economic globalization,
and that threaten the well-being of society. Then, to further elaborate on the benefits that
TCSL brings, | turn to the specific example of Canadian multiculturalism and policies of
Second Language Education. | will close with some suggestions to the NOTCFL for
initiatives that may aid in the continuing growth and adaptation of TCSL.

The dual factors of continuing economic globalization and the rapid and sustainable
growth of China’s economy have spawned an intense worldwide interest in learning



Chinese languages. Hence, a vast assembly of over 300 policy-makers, educators,
scholars, and experts from all over the world has been called together to speculate on the
possible issues affecting the development of the Chinese language in the new millennium.
Indeed, it is undeniable now that the teaching of Chinese is no longer an educational
issue only for China and her people. It has inevitably become an international concern. As
the introduction to the World Chinese Conference cites, “There are 25 million
Chinese-language learners; more than 2,300 universities, and an increasing number of
primary and middle schools in 85 countries around the world offer Chinese language
courses.”

Today, technology pervades every facet of society from lifestyle to industry and
government. Over the last 20 years, technological advances have fostered intricate
connections and close dependencies that are now taken for granted between nations and
people throughout the world. Like it or not, we are all linked to each other for economic
survival and social stability. In such a world, openness, trust, and mutual understanding
between nations is of vital importance. However, the ability of a nation to function
effectively within the global community depends on its citizens’ language skills. Therefore,
the onus lies on the government’s encouragement of learning other nation’s languages,
and spreading knowledge of its own. Communication is the key, therefore the promotion of
teaching and learning Chinese as a second language is central to China’s commitment to
advancing international understanding and trust. It is the responsibility of China, as it is of
all nations on the globe, to enhance international cooperation for the benefit of all. In this
way, it becomes evident that championing Chinese language education is China’s vital
contribution to international stability and sustainable economic growth. Indeed, it is the
pivotal means through which China can concretely and effectively demonstrate its
commitment to rise peacefully into prominence onto the world stage. There is no better
way to cultivate enduring, mutually trustful, and cooperative international relationships
than to make such a gesture of good neighbourly faith.

Perhaps Chinese citizens are wondering, “What is the benefit of promoting Chinese
language education in other countries?” Similarly, these other nations may be asking,
“What is the benefit of promoting Chinese language education in our own system?” Both
guestions can be answered in the same way. Learning Chinese can increase a student’s
career mobility, and enhance his understanding and appreciation of Chinese culture.
Moreover, knowledge of languages is a necessity for both professional and private
citizens who wish to succeed and fulfill their potential in modern life. It is, in any case,
China’s duty to provide help, support, and resources to Chinese language-learners in any
country adapting Chinese language courses into its school curriculum.

Pragmatic benefits aside, the promotion of Chinese language education may have a
weightier role to play in light of a fast-changing global environment subject to turbulent
geopolitical and social change. The world we encounter today is similar to the vision of
English writer George Orwell in his novel 1984, though not in his portrayal of a frightening,
universal super-state. However, his other predictions on human living standards have



proven to be accurate by the intriguing advances of communications technology in the last
two decades. Of these advances, television and the Internet have had the greatest impact
upon every aspect of society. The concept of the global village—in terms of education,
culture, economy, and way of life—has become more tangible than ever. The benefits of
this smaller world are many, but they also come with a hidden cache of insidious and
divisive trends. Technological advances relentlessly accelerate the processes of
modernization, industrialization, and globalization everywhere. However, globalization
leads too readily to extreme cultural and economic homogenization, and thus, loss of
identity and individuality. Then, there is modernization, which too easily becomes a kind of
Westernization predominated by purely capitalistic ideals. Societies that embrace
industrialization to excess often fall prey to the pitfalls of utilitarianism. Second language
education, and specifically Teaching Chinese as a Second Language, is perhaps an
excellent counterbalance to these negative universal tendencies. Indeed, such programs
are a culturally empowering embodiment of multiculturalism which in turn, embodies the
very spirit of the democratic ideal.

The benefits of the promotion of Chinese language education in other countries is best
demonstrated by the Canadian government's policies of multiculturalism and Second
Language Education; specifically, by its implementation of TCSL, Teaching Chinese as a
Second Language.

Canada is a country of immigrants. Its federal policy actively promotes immigration. Every
year about 200,000 people, that is about 17% of its total population of 29 million people,
arrive in Canada with their own distinct languages and cultures. In order to preserve these
diverse heritages, and in doing so, create a cultural mosaic and a more harmonious
society, the Canadian federal policies of Bilingualism and Multiculturalism acknowledge
the value of languages other than English and French, and emphasize aims such as
combating racism, cross-cultural awareness, respect and appreciation.

To this end, numerous multilingual and multicultural newspapers, and television and radio
stations have been federally licensed, and regulations and practices of Second Language
Education and of International Language Education have been implemented at the
provincial level. Thus, English and French are taught as official first languages, and all
others are taught as second languages. The term “second language” is used because no
language can be considered “foreign” in a country that has official policies of Bilingualism
and Multiculturalism. Anyone is entitled to learn any language as his second language.
Statistics show that there are currently 7 second languages, including Mandarin Chinese,
offered as classes in the public school setting, and more than 45 languages are offered in
heritage or international language programs outside the public school setting.

In British Columbia, for example, the provincial language education policy requires all
students to take a second language in grades 5 through 8. Curricula for second language
courses offered in grades 9 through 12 are ministry-authorized. Since 1996, formal
curricula and academic credits for Mandarin, Japanese, German, Punjabi, and Spanish



have been developed. Varying formats have been implemented for province-wide
examinations of second languages. At present, in the Greater Vancouver area, for
example, every year there are roughly 4000 university and college students and 2,500
primary and secondary school students taking Chinese credit courses, 1,200 students
taking the Provincial Mandarin Challenge Examination, 1500 students taking the
Provincial Mandarin Examination, and more than 20,000 students enrolled in a Chinese
language program outside the public school system.

The Canadian Second Language Education policies are strongly based on the conviction
that the integration of such a program into basic education will provide students with more
effective communication skills and pave the way for greater educational and career
opportunities. It will help to develop deeper appreciation and respect for the identity, rights,
and values of others, and engender confidence and self-esteem. Second Language
Education provides students with the ability and opportunity to explore interdisciplinary
areas of study (such as history, geography, music, art, literature, business, and political
affairs); and thus, it serves to extend their capacities for creative and critical thought, and
to deepen their insights into life.

Under the policies of Multiculturalism and Second Language Education, Canada has
gradually become a strong and prosperous modern country, one that is respected as an
unremitting guardian of international peace. Canadian society is uniquely harmonious with
its diversity of cultures. Vancouver, BC has been chosen many times as the best city in the
world to live in. In short, there can be no question as to the positive impact of Second
Language Education to the growth and development of youth in BC and across Canada.

In closing, to help delineate the new role and advance the function of the China National
Office for Teaching Chinese as a Foreign Language in a multicultural world, | offer six
suggestions:

An adjustment in mentality from TCFL to TCSL which will translate in practice to changes
in policies, measures, theories, methods, and textbooks.

Creation of a Universal Chinese Language Website with electronic textbooks and
teaching resources free for use or download by any person or institute for Chinese
language teachers and learners worldwide.

Establishment of a Chinese Language Education Satellite Channel providing instructional
TCSL programs in all levels and in various formats.

The immediate implementation of a Universal Chinese Language Proficiency Index in
order to provide a standardized examination tool integrating various kinds of examinations

for common reference.

The establishment of an International TCSL Database, in nature and function similar to



that of the Canadian National TCSL Database (http://www.canadiantcslassociation.ca), in
order to provide accurate information and reference to the world.

The establishment of a World TCSL Association, comprised of representatives of TCSL
Associations from every country in the world, in order to better integrate all international
TCSL affairs under one umbrella.

Finally, | again congratulate China’s timely insight in calling this conference and wish good
prospects to come for TCSL.



