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Keynote Speech:

“A Preliminary Examination of the Concepts, Contents, Principles, Methods, and Research
Fields Involved in the Cultural Aspects of TCSL”
By Robert S. Chen, Ph.D., University of British Columbia
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Keynote Speech:

“Digital Tools for Chinese Language Learning and Teaching:
CKC Code and its Online Dictionary”
By Dr. Esther S. C. Chan & Dr. K. H. Tse
The Hong Kong Institute of Education

When we study, it is inevitable to look up the dictionary. The traditional searching methods of the
Chinese dictionaries are mainly based on the radicals, stroke sequence, or spelling. For those who
have used dictionaries would have encountered the frustration of not knwoing how to find specific
characters. For example when you are using a dictionary with the radical searching, what are the
radicals of “[V, 71, &, JL”? For dictionaries with the stroke searching method, what are the
stroke sequence or the total strokes of “/'i, #f, iE, /k”? For dictionaries with the spelling
searching method, what are the spelling of “¥& 7y, [#}?

With the development of information technology, it is much easier to look up the specific
character from the on-line dictionary or CD-ROM. But what about when we do not know how to
input this character? It seems we have to learn at least one Chinese input method so as to further
our study. Among all the different input methods, which one is the easiest to learn?

Chinese input methods can be categorized into 3 modes: keyboard input, handwriting recognition
and speech recognition. To people who are acquainted with Chinese handwriting, handwriting
recognition input is the easiest way to handle. The disadvantage of it is the low input speed.
Besides not all computers are equipped with  writing pads. Speech input is also easy to use but
most of the program can only recognize one user’s voice. That means you can use your own
computer only. And if you do not know the pronunciation of the character, it is difficult to use.
That is why keyboard input is the most popular method.

Chinese keyboard input methods also can be divided into 3 categories: by encoding, by
pronunciation and by character structure. The encoding method (Chinese Commercial
Code/Chinese Telegraph code) was used in the old days for transmitting Chinese text over
telegraph. Since the the coding is based on the words’ radical and total strokes, it is extremely
difficult to remember. The pronunciation methods, such as Pinyin, Bopomofo, Cantonese and
Hokkien, is based on the rules of phonetic spelling. If users have already mastered the rules, it is
easy to use. However, if users do not know how to pronounce the character, e.g. J%, it is
impossible to input. The character structure methods such as Wubi', Cangjie? and Dayi®, can
solve the problem of pronunciation. However, the encoding rules and all the character components
laid out on a standard QWERTY keyboard are difficult to learn.

The CKC Chinese input method is based on the character structure as well but it only uses the 10
digits for encoding. It makes use of the characteristic of the square shape of the Chinese characters

" http://en. wikipedia. org/wiki/Wubi method
* http://en. wikipedia. org/wiki/Cangjie method
* http://en.wikipedia. org/wiki/Dayi method
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and partitions the characters into 4 parts: upper left corner, upper right corner, lower left corner
and lower right corner. Each part is represented by a digit that means CKC uses up to 4 digits to
represent a character. Users do not need to know how to pronounce it or even how to write it
correctly because each character is only perceived as a picture that is divided into 4 parts.

CKC Character Encoding Rules

The strokes or the shapes of the Chinese characters components are classified into 10 groups.
“0” represents a left-falling stroke or a stroke with left-turning.

- , ) J -2 7

“1” represents a horizontal stroke or a horizontal rising stroke written from left to right.

— - /

“2” represents a vertical stroke or a left slanting stroke.

l v {

“3” represents a dot or a right-falling stroke.

~ — \

“4” represents a cross or the radical of “Grass”.

+ A + X * -

“5” represents the combination of a falling stroke runs through 2 horizontal strokes.

% 35 # + +

“6” represents a square.

o =]

“7” represents a corner, 2 upper corners, 2 lower corners or a stroke with right-turning.

HH - o N v

“8” refers to the shape of the numeral “Eight” in Chinese or its variants.

2N N\ \ V4 /\ AN }-

“9” represents the shape of the Chinese character which means “Small”, its variants and the
radical of “Upright Heart”.
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For easy memorization, users can use the following rhyme to remember the relationship between
character strokes and their respective codes:
R N,
PELEGNIWIEE Y
AU,
i ZE R %
The main steps of composing a CKC code to form a single Chinese character are:
1.  Take the stroke of the upper left hand corner as the 1 code.
2.  Take the stroke of the upper right hand corner as the 2" code.
3. Take the stroke of the lower left hand corner as the 3 code.
4.  Take the stroke of the lower right hand corner as the 4" code.

1St zl'ld

3rd — 4th

For example, the character of “#”, the 1% code is “4”, the 2" code is “8”, the 3" code is “0”, the
4" code is “4”. The CKC code is “4804”.

48

G%Iﬂr

Sometimes, the CKC code may not necessarily be 4 digits. For example, the character of “_K”, the
1% code is “4”. Since the stroke “cross” represents both the upper left and upper right corners so it
does not need the 2" code. This rule also applies to the lower left and lower right corners. The
stroke “Eight” represents them both, thus only 1 digit “8” is needed. For this character the CKC
code is therefore “48”.

‘K
8
CKC Online Dictionary

The CKC Online Dictionary is designed for users who are not familiar with Chinese. It provides
English definitions so users will not be hindered by the Chinese definitions which they are not so
familiar with. The Putonghua and Cantonese pronunciation demonstrations can help users learn
how to pronounce. The information on spelling, radical and stroke index can help users to look up
more details from traditional dictionaries.

If users are not familiar with the CKC code, they can copy the characters from the screen into the
text box of the Online Dictionary. The CKC code will then be shown so that the users can learn
them. Users can also use the “wild card” key (“Num Lock” on the numeric pad) to represent the
uncertain code and then select the desired character. This also makes the lookup possible.
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CKC Phrase Encoding Rules




CKC Input System provides the function of phrase input. Indeed Chinese input is based on phrase
as an entity. This is like typing a word in English. In English, we think of a word as an entity and
we type it on the keyboard without breaking it down to alphabets. For example, for the word
“today”, we type the 5 alphabets naturally without thinking of the individual alphabets that forms
the word. Though some Chinese input methods provide the association characters, by typing the
first character, a list of association characters will appear for selection. However, this kind of
method is inconvenient and inefficient. While CKC provides this function, it also allows the input
of phrases to enhance the efficiency. For users who are not familiar with Chinese, this function can
consolidate their memorization of phrases. To input an arbitrary phrase, we only need to specify
up to 6 digits. The principle of encoding a phrase is to iteratively apply the encoding rule for each
individual character that forms the phrase, from the 1% till the 5™ character of the phrase. The rest
of the phrase do not contribute nor affect the formation of its CKC code and therefore can be
ignored. This limits the number of keystrokes required to input any arbitrary phrase to 6, saves lots
of keystrokes and time. There are 4 variations of rule that can be applied to derive the
corresponding CKC code:

2-character phrase

Get the first 3 digits at most of each character. This is known as the “3 + 3” rule. The minimum
number of digit of this phrase is 2 and the maximum is 6, it is because a minimum of 1 digit can
represent a single character. For example the phrase “—H” requires only 2 digits , that is “16”.
After entering the CKC code, users have to complete the input with the key “asterisk”. If a phrase
has the maximum of 6 digits, the completion key can be saved.

T EEI

3-character phrase

Get the first 2 digits at most of each character. This is known as the “2 + 2 + 2” rule. The
minimum number of digit of this phrase is 3 and the maximum is 6. For the phrase “JlIZ= K" the
code is “468048”.

4 B g 4

Elj]D D% Bj(
4-character phrase
Get the first 2 digits at most of the 1% character, then the first digit of the 2" and the 3™ characters.
Finally get the first 2 digits at most of the 4™ character. This is known as the “2 + 1 + 1 + 2” rule.

The minimum number of digit of this phrase is 4 and the maximum is 6. For the phrase “ & {4t
K7, the code is “070030”.

3

0.7 0,,4 0, 54
D%’D 2{2{34 2@4 D%B

Multi-character Phrase

Any phrase which is composed of more than 4 characters is considered as a multi-character phrase.
Get the first 2 digits at most of the 1% character, then the 1% digit of the 2", 3" 4™ and 5"
characters, the rest of the phrase are ignored. This is known as the “2 + 1 + 1 + 1 + 1” rule. The
minimum number of digit of this phrase is 5 and the maximum is 6. For the phrase “Z\f {5 -




A" the code is “284334”.
2,08 4 4 3.0 3,., 4 g 8 3., 4
1% s 11y o sHilg AN TS
With the help of CKC Input System and its Online Dictionary, we hope learning and teaching
Chinese will become easier.
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Keynote Speech:

“China’s Latest Compilation of Chinese Textbooks for Foreigner Children”
By Mr. Biao Wang, Beijing Language and Culture University Press
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(Full Paper To Be Posted)
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The AP Chinese Language and Culture
Exam assesses interpretive (FEARIRE),
interpersonal (ABr4Z¥it), and presentational
(321&7# 7~ ) communication skills in Mandarin
Chinese, along with knowledge of Chinese
culture.
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» Section 1
Part A: Listening
assesses interpersonal and interpretive
communication skills
Part B: Reading
assesses interpretive communication skills
« Section 2
Part A: Writing
assesses presentational and interpersonal
communication skills
Part B: Speaking
assesses presentational and interpersonal
communication skills
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Keynote Speech:
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B R R EATHE D RER S AL, PN AZI “oE BT R “ESE T B RN
CRHRP 2R B £ S B A IR, AR A TR A AT L
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DUR e “of B, #ai T A — R B AR

2 ¢ 2 LR HEE PR




XU EAT BB, MRS RAT PR Ao — B U AT T CERRAS )
VENEEAE R, ASAME N Rl A RN B W e 2] “oF B, AR
A LA B PEE bR L, — B bRAT, AR . KR IMERT A
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Keynote Speech:

“On Teaching Chinese Language and Culture Based on Applying WEB Resources”
By Prof. Yuzhen Xiong, Jinan University
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(Full Paper To Be Posted)
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Paper Presentation:

“Collectivism vs. Individualism:
Chinese Language Learning Through Culture Comparison”
By Ms. Karen Tang, University of Victoria
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ISR 22 ST BORC A K IR0 L, BEAS2% 18 2127 > 3 A 5 SO S IR IR M A3
VEARAG 0 2% o AN ST 2 3 H (e Ay AL SO AT, BN &= K i S B i AR I SO 1 5t
BT ] G AT RO R SC B TR S B g A,

H AT S0 ST A 2 75 K

HH—RBSCH:, ARG IR B A N A IR A . DU IZIFARA S
T, i HE N EA A E O I LR, H RIS R, BT AR 3R DL s AT
I FE HAG T S I AR BT 73 TR PE I SCA AR TR A S L RS A
WIZ B AR = KT T o H AT A 22800 T ob vh AL S TR EE N A BUGE 18, H— ek
VEBFABUE F AR S Y IF 3, B TSR Z W SRR, A7 Lesi 3 35K
RHRART IR EIR. SRS 8, e —Maess, A —MER, Rkscerd
RIS R RAE S B P RS2 BB, A 5 200 2 VA2 e PR I AR HaA ok
G HEAE mr L BOR O £ BRI

PATTAE 5= DR ki A5 1) LA DB 0 2 sl D A s ke 7 DA ) B4k . 5 J L
PARFEEHR “ AR — e — SO MRS G A, IR I IR R T TR S
1K 55 (culture notes)o — MWL A B SCAE S5 EL B B 0 M SCAR AR, TAS B AT A b
AL L AR AR B — 28, (R WL 2 DU AR i sl g5 ) U 77 0, S Je e 2R S
K. 2 TR A S LY RS AR Ja 1, v B SO h R 2 1 5 78 77 A R W&
AR, HRDER K, s BT 2], E SRR T iR

EINYIDERA T — B Al DU R TR, A LRI, A
K, A2 5 KGR SRR . RN T2 ST DR A 2 AR, XS RN AR
B, IR LY 2 ST SO N A, TR R AN T R 1 e R T DE A
W, S K.

BT AT AR AL, Bl “oiet”, “ARFAIJLEANT 7 2 LUER ECE S5
AR B, A SO SR A e FESCRUN ST ZE 5, X T ISR IR 2 T A
Mol PO Al A AT IR BE R, Blhn: o Ah A2 “oiik” 7 dfiEdE o NG
DR TTIRER S 2 A A RS AN A WA R AT ) “ AR LI N? 7 X & L 1
DU ? IRIXICRE ) K 22 Y HA B 5 SISO RN 5 DUEAT T A [, B2 i it 5C
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T AERA A RIS, Uf M E )y A R0 AR #2200 BRI B
2T U f] S DSOS T 5 SN R D R, IXOT AT A, (EOX AR ey T vl fig i
JREE AR R AN, DU NI 5 20 “ BRARATRE 7, AL, S5 ESEfRiX
SRR LR Z AR AE LUK SZIN S AR5 1 AR5 T TR MR o o — 5 XA AR St il 1
—AHLe, REELEVE Ty 2 Al Y SR R G, TR SRR BN IR R OIS AR R

AT H IAFEREPEER . O SO A PR AZ A SR N 2, Akl 2 — A
PR BRI BGE . ATOLBRHS A R IR R, JTCHOR R ER,, EHmi A A2 . &
A D IR RO PE 0T, BATTANREBEAL S AT 7 22, W R BE AN TS B AN AL
AL o BA NNy SR SN O SO RIE 5 B 45 A A — S, AN rAT A R ik
IR, SCRS HIFAZ LA QDR A ik, MG SR B0 B2 s AR A L, [ Py LR R 18
SR R A P o AR SO A B R S N R0 S ke, BRARAE N 55 K 5 e
B T R AV RDGEYE, Wl (e LLSCAURS BL R 5208 SCAC Bt R A DUE R

T AL RA DB BT

BIPE RAEVIRIE—TF a2 2 s tE I, il R SO bk, iR ) “ Bk
AMAE” (Collectivism vs. Individualism) FIHE& 2G4 . IXFSCAA RN 5 2052 s
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KRNI, Ao, A RNEES T E A4, BT DABAT RS ANME” X5 L)
MES, BUE /DX A S 4T, IR .

PUBEIAERAE S WIRIBT B, B S A - o [ Bt RO AR AL 25, Aol A2
2 LI, AIHACRER AR — v i b, PR ESEATE, AR A1, ik
Bk, —iEPUK, MM TR, XL B S KA A eSS IS5« IXAE
AE U5 BARIAR AT AN TR IRB R TR &A1, MEEANAL, A REE AT —A>20 5 TR AIAE
2o P E REALGE P BRI (Collectivism) A &K 4 B8 T 1 o 1X 576 77 SCHA
P N RE S B S B, BIEW s, = MRS E IR (Individualism), 473
BRI

DX EA L2y, O TR SRR e S RE A, BT AR —Fh
Ky, BNy Skt s EES i KR O i A S
Bt MG UAAAEITT B, DA A s bl He5 2, tgerh Ak b /M 4L
AR EE, AR AN I RIAT AR A A AR S AR EARAE R ) “5iet”, mAE
B AR a7, e KRS AR B Tohn” “Jenny” ELFFIL A%, iy [
NEISBELA 25Kk AN AR ot m] DURRE g A A WA R E B R R KA LA A2 7
BIRIXALFINAAMEE T REIXAN =N, e A it — b TR m R e — “K
7o AR E L N ALR AL FBESN SN N, A R AR, (B IXIFARDGE B T
FUEH . BATH ER LT 5 > 0B ) RO A SR ], AE “ Ol “ 25K “/Ah A7 31X
Pl 5 IR EAR, I A NA T e it NI 1R T BE AL Xy AW SR K126




XA SO AR ) R BE AL S AR DR A AN 22 2 I Tl i, (R T LU R 4R
&, AR DOE TR 2 I SCH LR, JF Halad — RO HR AL, k2 AR i S ke —Fifox o
R A 2 NS HEAS (R o 9 0 AT T L e A B A ) 8 DR AR AORE o [ Ao P K A N 4%
YZid.

MURRREEEAT N &, A, U e L b ), R SR LA
CAR SR Flarh EAARSEE AL, ARRAR, S 5 ER
WA, FEAAEOL A NI 2 FA 1900 2 N BRI AT =, Al B AR “ %17 X
A NFELIY o TAUFIRZE DUEZITHWr L SR ST N & Bl 1, FE 20 A S “
S e Sae SE AT PG (s ST

MBI BRI AL (BUB S SRR R B — AN E AR T — b
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2 MU RZA TR ENA T, Ja R TSR A K o S PR RE LT, A
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Fogz— B RARB A R eRE, DL I Le s DU AR A Sy BRI o A5 — DR ER R 1)
Ao, AR TR] B AR T AERF ] ) R A AR, DR ST BRI, A REIE BRI
4. 1A T UERFRER N IR REE P A ke Bt SO R R R I AR DGR, Bt
FEPTIR I TLAC o fEASA R TAG SR (1 — P A R S5 R TR AR AF R R AR, AN P45 1)
Ko M ZTARTIINA, WERIUES, ARZ0. B “RETFE, WIHR" —
B, SR, ML RE R ACREELS R, MR I AC TR B A — Pk 52 (M LBl A IR JE 4
Jr A MAETE 20, BA T BRI ) ZEAHAR B RS, T8, KPS DL 8 BER)
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HANGR TR, N S5, TP ARIE T e St 14k 23 v LEBAS P i K 4 5 2 73
5",

N T HYERF RAF IR AAB KRR, AL GEAE S R 5, SR s A3 S A s
ML, SENA T, ENI MG JIRESE, Xk “Hit gk, seoRd” st
PRE AN o AR IRATT LA iR B2 5GBTS 28 1o L3 AR e s AR TSI T
2, ERNBREAEEE . BRI XS, 15 AN T A 557 e 3k,
A D R N o DR R N (R, IR R RIF RS, R
T SRR ISR AP NG o BT P I e ) 56 [ 22 AR e 1 et b B ACR AT D, SR AE R
Ak — AR — i h EN =X T AN e — g N A AN G —
(R IR I8 AN 2 R R0RE , 1 8 LURGE AL as s TR T A X BOACT I o
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Paper Presentation:

“Teaching Business Mandarin with Chinese Cultureal Inputs”
A case study of “Daily Business Mandarin Course” at UBC Continuing Studies
By Ms. Frieda He, University of British Columbia

I. Introduction

Learning a new language means to learning and to getting to know a new culture as well. Students
can benefit from language learning through discovering different patterns among languages
systems and differences among cultures. The purpose of this presentation intends to discuss the
close links and effective outcome between language teaching and cultural inputs by using the
Business Mandarin teaching course conducted in UBC Continuing Studies. It also assesses the
importance of cultural inputs with language teaching in helping

students master the target language easily and effectively. It has been established that beginners
can learn Business Mandarin well if we use effective teaching methods, proper teaching materials

and motivational inputs in teaching.

II. The link between culture and language teachingOver the past decades, a
considerable number of studies have been conducted on the culture and the language
teaching. Culture has been defined as the models for living, day- to-day living
patterns or the learned and shared human patterns. “These models and patterns
pervade all aspects of human social interaction” (Damen, L. Culture Learning: The
Fifth Dimension on the Language Classroom’ 367).

Language is thought to be the primary tool for expressing cultural perspectives and
related social practices. The study of a new language provides opportunities for
students to gain insights into the nature of language, linguistic and grammatical
concepts, and the communicative functions of language in society, as well as the
complexity of the interaction between language and the culture(Standards for Foreign
Language Learning in the 21% Century’ 47).

In our daily life, one cannot learn grammar and new words of a target language without
understanding that target language’s culture. Both culture and language are very important for
students at all levels of language learning. The two are inseparable in the process of language

learning and teaching.

III “Daily Business Mandarin Course” in UBC Continuing Studies

a) Purpose of developing the teaching material

With the rapid economic development and the largest population in the world, China has been

closely watched for its large market. More and more people in the world are beginning to learn

Mandarin, especially Business Mandarin, as China emerges into the mainstream world of finance




with membership in the World Trade Organization (WTO).

As recently as just five years ago, it was very difficult in North American to find a
suitable Business Mandarin textbook which combined both real world Chinese
business language teachings and cultural inputs. To fill this void, I began to write a
teaching manual named “Daily Business Mandarin-for anyone wanting to do business
and travel in China (With CD)” for the purpose of providing students with a practical
and easy to understand method of learning Business Mandarin.

To meet this rapid increase in demand for Business Mandarin on the west coast of
Canada, three years ago I created a new course named” Daily Business Mandarin”
for UBC Continuing Studies. Up to now, we have trained over two hundred students,
mostly business people (including CEO/CFOs), lawyers(attorneys), government
officials, Business Management students and private business people interested in
doing business or traveling to China. The Globe and Mail-Report on Business
recommended this course to professionals in its Executive Education Guide in
October 2005.

b) The content and the format

There are 10 lessons, mainly for people who finished level I Mandarin study. In terms
of the content, the lessons cover many aspects of daily life related to business, such
as: making an appointment by phone, the main types of business organizations in
China, establishing a business relationship, inquiring about stocks and the markets,
inquires and offers, buying and selling and entertaining guests. There are four
appendices attached to the teaching material. These appendices deal with Chinese
national holidays, samples of a business fax and letter, dealing with emergencies,
useful websites and contact numbers in Canada and China. It gives students a general
but useful foundation for a first time business trip to China. The lessons focus
mainly on the practical usage of business Mandarin for trade and business process.

In order to introduce the culture and business hints in an interesting way, a fictional
Canadian business person “Mr. Smith” is the main character in the teaching material.
The context is that he is taking a business trip to China for the first time. By following
his business trip in a conversational way in each lesson, students learn specialized
business vocabulary, commonly used phrases, and basic sentence patterns. By
practicing “situational conversations” based on our real social and business situations,
the students can improve their levels of conversation, listening skills and
understanding of the social and business customs of Mandarin speaking people.

The purpose of this format is to stress the communicative approach in language
teaching. Through practicing this teaching method, we can stimulate the students’
strong desire, potential and interests to learn and improve their communicative
competence in the real social and economic world.




¢) The pedagogical approaches

For a long time, there has been a saying that only people with high level Mandarin
knowledge can learn Business Mandarin. In my 15 years of teaching Mandarin, it
has been evident that people with limited knowledge of Mandarin level I and
above can master Business Mandarin if we use effective teaching methods, proper
teaching material and the motivation in teaching. In my teaching, I use the following
class format:

1) Culture and business hints and role-playing

Each lesson I use 10 minutes introducing Chinese culture and business hints based on
the related contents in the text. Then I ask the students to practice the language
contents by role-playings in groups and in presentations. e.g. Sample process:

Introducing Chinese way of exchanging business cards

- After learning and practicing the Chinese greetings - “Xing4hui4!”*Xing4hui4!”, the
students learn how to exchange business card in Chinese way- with both hands and
lettering facing up. It is impolite to write on the back of the card you have just
received.

- By practicing greeting “Xing4hui4”, the students are introduced the different tones
indicating different meaning-Xing2hui4- indicated “bribe” in Mandarin.

-Asking the students to make their own business cards (their names, titles and phone
numbers) both in Chinese and in English.

-By practicing in Mandarin the exchange of their business cards in class.
Introducing “guanxi(connection or network)” and “face”

“Guanxi” and “ face” are two important concepts in Chinese social life. When
introducing the two concepts, I gave the students a classroom task by asking:

-If your company sends you to China to set up a new brunch of the business, you do
not have any connection there, how do you start to set up connections (Guanxi) in
China?

-Have you experienced any situations where you caused a Chinese person to lose
face? What kind of actions can cause a person to lose face in China?

2) Focusing on “real” situations




Use “realistic”, authentic materials taken from the real world, which is relevant to the
students’ needs. Each lesson by bringing the real Chinese telephone cards, China’s
bank application form and Chinese currency etc. to the class, I ask the students to put
what he or she learned in class (including the culture)into practice ‘“‘situational
conversation.” This implies the use of appropriate grammar, body language, facial
expression, tone of voice and intonation.

3) Visual teaching

As a new challenge, I also ask the students to use Internet access in class to get live
information about the Chinese stock market when teaching Lesson 8-Enquiring about
Stocks and the Market. This can be difficult for some students as not all are familiar
with stock symbols, let alone the Chinese stock code system. In any event, I teach the
students how to access the websites of Chinese stock exchanges in Mandarin, and
learn how to check real stock codes for Chinese companies. This makes the lesson
come alive in a vivid and practical way.

IV. The feedback from the students (Questionnaire)

In order to satisfy the needs of Business Mandarin learners as well as improve my
teaching material and teaching skills, I have conducted questionnaires after each term.
One of the questions is “Do you think the business hints and culture section that was
introduced each class was helpful in understanding the target language as well as
Chinese culture?” Here is some of the feedback from the students:

Do you think the business hints and culture section that was introduced each
class was helpful in understanding the target language as well as Chinese
culture?”

1 ..... I think the ‘hints’ in each chapter is great for those who do not know
Chinese culture”

2 (DBM textbook) Very good and practical. The situational conversation is very
useful.

Very helpful lessons, practical to us for travel

Yes, I enjoyed learning about the culture as much as the languages

Yes, -absolutely useful practical tips

Extremely helpful. Created contents and makes the lesson more interesting.

N SN B~ Ww

Very much-they provided interesting content and helped us to remember the
words.

8 Yes, they were interesting facts and it is good to know some of the things to do
or avoid when dealing with people in China.

9 Yes, the culture hints were very helpful and important to the class; I think they
will be valuable.

10 | Yes, they were helpful.




11 | Yes, it is very important for westerners to have a basic understanding of
Chinese language and culture understanding.

12 | Shopping tips class was great!

13 | Much firmer grasp of Mandarin, more knowledge of social and business
etiquette.

14 | I really enjoy the culture hints.

15 | The textbook is good-the lesson dialogue is relevant to actual situations
encountered in China.

16 | Great fun, relaxed atmosphere, useful for business /work

17 | Yes, it was very useful information for visiting China

Up to now, I have received a great deal of feedback from my students, saying that
business hints and culture brought them great value in mastering the language and
understanding Chinese people and China.

V. Conclusion

Teaching Business Mandarin with cultural inputs is a new challenge to language instructors.
According to my teaching practice at UBC Continuing Studies and other professional training,
putting cultural and business hints with language teaching in class is an effective teaching method,
which makes the language learning class more interesting, is welcomed by the students no matter

what the purpose of their learning and what career they are in.

By teaching cultures and business hints with the target language, we can avoid or reduce cultural
misunderstanding. For example, one of the students ,not knowing white flower indicates a funeral
in Chinese culture, sent white flowers to her business partner’s mother when she visited Vancouver.
After learning Chinese cultural customs, she said she would never again buy white flowers as a

gift.

By giving the business people more knowledge and confidence before they goto China for
business or business trips using some of the Mandarin theyhave learned, we help the students
reduce “language anxiety”. Many of my students have gone to China after taking this course. One
of the students told me that he had taken my teaching material with him to China; he tried many
sentences from the teaching material and had communicated with local Chinese business partners

successfully in many situations.

In summary, teaching Business Mandarin with business hints and cultural inputs enhances the
students’ understanding of business communications in China, daily business conversation,
business customs and negotiation strategies. There is no doubt that this creative teaching
method-teaching Chinese language with cultural inputs has played an important role in student’s

better understanding of Chinese language and the culture.
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Paper Presentation:

“A Brief Review on Multimedia Technology Applied in Chinese Instruction”
By Ms. Zhenghong Li, Vancouver Chinese School

1. Introduction

The rapid development and wide application of computers offer both great challenges and
opportunities for education. Undoubtedly, the wide spread of multimedia technology and the
advent of the internet provide convenience for language learning and expand possibilities for
using them to support language instruction. The fact that appropriate employment of multimedia
technologies facilitates both language teaching and learning procedure has been proven through
countless practice including those in TCSL area. Language acquisition is a highly complex process
involving linguistic proficiency and cultural proficiency. To make learners succeed in the
integration of these two abilities through their learning activities, it is vital to find out what the
effectual and efficient teaching methods are. This paper focuses on the domains where multimedia
technologies have been employed to improve and develop Chinese acquisition activity and
innovative solutions multimedia assisted Chinese instruction provided to extend students’ learning
beyond what traditional classroom offers for improvement of their ability and confidence in

communication in Chinese.

2. Areas Explored by Multimedia-assisted Chinese Instruction
2.1 On Pronunciation

Pronunciation is one of the most difficult subjects to handle for Chinese instructors. As for
Pin Yin, it shares the same letters with English but each letter has a different pronunciation which
always mixed up by learners, especially the beginners. However, as the essential part of meaning
conveyance, it deserves great attention from both instructors and learners and must be conquered
in earliest stage otherwise its negative impact will emerge in and baffle spoken communication
conducted afterward by learners.

It is crucial to master the correct pronunciation of syllables, vowels and tones of Pinyin at the
beginner stage in Chinese learning. In order to articulate the sound syllables and vowels,
pronunciation instruction should be focused on the proper tongue position, mouth shape and
control of breath. Showing the exact movements of vocal organs when producing a particular
syllable or vowel will definitely facilitate learners’ understanding and imitation in a proper way.
However, it is an impossible mission for Chinese instruction with restricted traditional teaching
methods. Therefore, many innovative solutions based on multimedia technologies have been
conducted in addition to still picture-based demonstration and teacher-based interpretation to fill
in this gap. With manifold functions and inexhaustible instruments, the whole pronunciation
process is clearly and vividly illustrated by computer-designed animation, courseware and
programs to learners for their easy understanding.

By employing an X-ray produced 3D-animation, learner visually get the knowledge on the
structure and functions of vocal organs and easily access to pronouncing activity as viewing exact
inner movements of vocal organs as they are uttering a particular sound.

As for tone instruction, teacher’s demo is pre-recorded in computer and the pitch is displayed




as a beeline set the standard for learner to simulate and compare with. Multimedia technologies are
also involved in pronunciation error detection and accent reduction. Standard pronunciation
demonstrated by various human voices for learners to imitate and study is the basic function of all
digital Chinese dictionaries. By using multimedia-based peripheral equipments, learner’s voice
can be input the computer to compare with the pre-set standard voice when learning particular
pronunciation and the two voices are displayed visually by two curves. In this way, learner can
clearly understand what the differences are and adapt pronunciation to match the standard
specifically. The instant feed-back provided by multimedia based pronunciation instruction enable

learners correct and improve their pronunciation promptly even without instructor’s supervision.

2.2 On Character

Acquisition of Chinese character is another challenge in Chinese teaching activity. For many
of Chinese learners especially occidentals, starting to write Chinese for the first time is a “big
event” in their experience. They are confronted to a very different writing, in its visual form, its
spatial organization and density, as well as its kinaesthetic execution.

Writing the Chinese characters involves several mechanisms: the perception of the form
either seen or imagined in the mind, the motor sequence, the management of the space, the
coherence of the vision and the hand, and all these mixed capacities should become a natural
embodiment after many hours of practice so that practitioner are not only be able to copy correctly
a character but also take the programmed chain of movement sequence as a via for memorizing
and for recalling.

In the class, the teacher is engaged in instructing other language skills rather than worrying
about the performance of each student in their writing, and the evaluation of their handwriting is
mostly given from the static result rather than the process how it is written. Thus many of the
beginners show difficulties, such as in the single stroke orientation, or in order of the stroke
sequence, or in the spatial manipulation. Multimedia-assisted Chinese Instruction assists in
correcting these wrong writing habits and easing variable difficulties.

Many of Multimedia-based Chinese learning programs explicitly illustrate Chinese
Characters from perspectives of stroke order, component, structure, evolvement etc. Digital hand
writing pad enables learners to practice calligraphy which is an innovative and impressive way to
learn Chinese character. These comprehensive illustrations can be used by students on the web or
from other sources with the minimum consumption of classroom time and the maximum
possibility of acquisition.

Using character-input software to help learning and working with the Chinese written
language also has many benefits and classroom applications. Recent developments in Input
Method Editor (IME) and Windows 2000 "built-in" applications for Chinese characters assist in
teaching the Chinese script, character recognition, and sentence composition. Based on some of
the suggested applications, Chinese teachers can pursue a new avenue of learning and empower
their students to write Chinese character compositions via e-mail or Word documents.

2.3 On Listening Comprehension

Multimedia technology supports listening comprehension activity in many ways. In
traditional listening practice, teacher spent time on adjusting tapes whenever repetition is needed.
During the adjusting process, most teachers have the frustrated experience as the tapes can not be




manipulated easily and accurately. With multimedia technology, audio, video and other
computer-based files and materials can be edited and rearranged for specific instruction purpose
and played at any speed to meet the diversified needs of instructors and learners. With the help of
professional software, any audio file can be extracted part by part. And the chosen parts can be
linked to the corresponding text. Sound, video, image, text etc. can be integrated to enhance the
listening consolidation.

In different phases, multimedia assisted instruction expedites activity of Chinese listening
comprehension. The designs listed below divided tasks into smaller practice components to meet
diverse needs, each of which contributed towards the practiser’s acquisition.

From perspective of sounds, some programs present beginner learners with online quizzes
(e.g. multiple-choice questions, or short-answer questions, with built-in feedback) asking them to
differentiate, for instance, between the four tones in Mandarin Chinese, or between syllables
which sound similar (e.g. syllables in the retroflex and dental sibilant categories).

To become accustomed to rhythms and speech rates in spoken Chinese, some programs
provide second language learners with examples of how a sample passage would sound at
different speech rates (while allowing learners to control how they access digital sound clips) and
draw their attention to the word stresses and rhythms in Mandarin Chinese, which may be very
different from those in their first language.

To accept phonological variations, some programs prepare recordings of the same passages
spoken/read by different individuals so that learners might have the opportunity to listen to
different accents and voice qualities of native speakers. One would find quite distinct differences
between the Mandarin Chinese pronunciations of individuals from different parts of China, for
instance. Learners do need to be exposed to such differences because it is an aspect of the
language that they will encounter in the real-world.

To develop the ability to extract keywords, the gist or main ideas from listening material,
some programs use on-screen prompts or questions to get learners to enter/select the keywords or
main ideas that they believe they have heard and program the computer to provide instant
feedback on whether they were correct. This would allow learners to pinpoint where they might
have made an incorrect interpretation of the material they heard.

To Integrating listening comprehension skills with other language skills, some programs
provide a task which requires learners to use their listening skill with other language skills. For
example, ask learners to generate a sequel or a verbal response to a dialogue they have heard, and
then record it as a digital sound clip for others to listen. This provides them with the incentive to
comprehend the original dialogue in order to complete the related task of generating a sequel or a
verbal response, as well as both listening and speaking practice.

2.4 On Culture Understanding

Successful language acquisition is an integration of linguistic mastery and cultural
comprehension. Knowing how to say something with correct pronunciation, grammar, and
vocabulary is not sufficient for effective communication in Chinese. Learners need to understand
Chinese culture and society and must know what to say and what not to say, when to say it, and
how to adjust what they say for the occasion. Since the Chinese language is itself part and parcel
of Chinese culture, there is no way of avoiding the teaching of culture.

Experts have discovered that the best way to really get to know another society and its culture




is to live in it as an active participant rather than simply an observer. Although there are numerous
summer camps and short term programs offer Chinese learners field trip in China, it is impractical
for most receivers of overseas Chinese education.

Multimedia-assisted Chinese instruction provided various solutions to fill in this gap. First, it
developed programs consisting variety of cultural information in history, geography, philosophy,
tradition, literature, religion etc. and helps the learners to interact and explore the subject available
in image, audio, text, graphics, animation and video on a computer in a non-linear mode other than
by word of mouth. It also provides natural and real learning surrounding so that learners can be
familiar with and further understand cultural meanings of words, phrases and sentences through
their various applications in real cultural contexts. Second, in accompany with specifically
designed programs with scripted approach involves teaching learners the many facets of
non-linguistic communication including: proxemics, gesture, body language, social
appropriateness, and the importance of the roles, time, place, and audience in communicative
situations to help learners acquire correct and effective communication. The script of a
communicative situation involves not only what is said, but the appropriate actions that
accompany the dialogue based on intentions and expectations of the natives in the context of the
situation. Synthesizing all kinds of multimedia technology to give learners comprehensive culture
cultivation on specific topic is another effectual way on culture teaching. The following teaching
plan successfully builds up a multi-dimensional culture instruction by adequate employment of
multimedia technologies.

Teaching Plan: The Song of Spring
By Teacher of Beijing 55" Secondary School
Target Students: Students with advanced level
Teaching Goal: Focusing on the cultural connotation of spring, the course aims at introducing it’s
from Chinese perspective.
Methods: Cross-cultural and interdisciplinary methods and multimedia technologies
Procedures:
. Preparation before class:

1. Composing an article depicting spring from your point of view

2. Copy a poem about spring in your language
o Classroom Activities:

1. Discussion: Talk about features of spring in your countries and activities related to it.

2. Listen to the music “The Song of Spring” and talk about what you perceive about this

song

3. Summarize features of spring by studying the essay “Spring” by Zhu Ziqing.

4. Watch the documentary “The Growth of Plants” and discuss where the beauty of

spring lies.

5. Study the poem of “Bk#jll” by He Zhizhang to appreciate the beauty of spring created

by Chinese ancient poet.
6. Listen to classical Chinese music “##{I.4£ H#” to imagine how Chinese ancient
musicians feel about spring.

. Assignments: Report project

Choose one of the above works we studied together and describe your feeling of spring in a




composition.

The above teaching plan well organized visual and audio instruments and other multimedia to
support a core topic containing a great deal of cultural information. It also explored the possibility
of using Cross-cultural and interdisciplinary methods in Chinese instruction to accomplish
comprehensive cultural immersion which give a three dimensional view of Chinese culture.

3. Conclusion:

Through continuous exploration and innovative application, multimedia-assisted Chinese
instruction supplemented and updated the impoverished, fractional and increasingly outdated
traditional teaching methods. With diagrams, charts, video, film, animation, theater/plays, pictures,
sounds and other changes of perceptual views, multimedia-based instruction methods enriched the
Chinese teaching and learning activities and practically solved numerous problems in acquisition
of pronunciation, character, listening comprehension as well as culture understanding.This paper
made a brief review on Chinese instruction areas where Multimedia technologies are largely and
effectually employed in order to facilitate Chinese language acquisition and convinced its

conspicuous contribution to Chinese teaching and learning activities.
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“Comparative Method in Teaching Grammar”
“HWEHAEEEHFE T IR
— (3¢ WE B 5D Levell Part 1&2 i 5 W B — B

By Ms. Vivian Jingzhu Wu, Trinity Western University

L L5 #F
TEILA R 2 H b SCHRH T, VAR O 5 i dw L 8 (AL, XL R T —191] Zh Hh
AL DU A TEVERI AR . (FUZ BRI IS, AEMOBEMRE I, IR/ BORHE AR I 1T
ML 20 R ATAR L, AT AHASBE A S LU o i R AE 2 b R I L A L S
BHEEP AT I, KR =
—. A OCF IR SR A A R R R, (AR SO, B R AR (ST
P, 8 BB AHZEAK (RIS S R IR IGEE DO eI e z=mbD . thdn “ 2
Aeny”, BEAREATAT LA BRSO “be surnamed” Fil “be called”,  {HIZ27E9ESL
B, “Iam surnamed Wu.” (8% “My surname is Wu.” ) Fl “I am called Wu Jingzhu.” #EAN 2
UV 1 “My name is Jingzhu Wu.” 535 “My name is Jingzhu.” A &9 3C 1) S 13675
HIXAFHREE LA S, MG S T2 AR AN G A A b S R E RS e, 4[]
&R A4 I, A A L A R R R T 7 HE Y I IR sk 7
B, AN SR RS R T N TR AR Crk” R 7, — AR
A R Y AT LA
T e SR S AT AN R R SRRV LTI RE . Phln IR BE S FR N AR (that) X & i T (in that
case, then), FAREA R TELEDIRERIAN R o T LB A5 ), AT RO asost— AN A Rl
BMER I BE B 4R
= LA e B 2 AR R S R v SO Y, T BB R R ) A RO IR, A
A AL FHAS S AH R IR S Rl BRI 22, A 2o TV AAH LU By, BERE R 3 —
AL I, X AEE S FILRE A R E T
YW CPCWrREES ) TETEL, Level 1 Part 1 35 68 4, Level 1 Part2 HFH 62 4>, Mdk
& 130 4>,
T AN LA RN LA R T R b, T I PR A AT A P A BT
4t

2] tEUA it
130 124 189
100% 5%] 45%1

W L &7 & A i 28

WX (h WSS ) Level 1 Part 1&2 MTEVE LR ECH R4S, LEBCRBOT LU N

RFEHIR, —RFARNIE, i, R,
—. /A B PR SR DA /3 AR B A SR T T AR AL o R TR RRE I SRl
PESL R SR I L, & TIRX R A A FI ey <2 R <Py <l fq> Fil <fir; «<ip”
Rty <Al FICnngFrs CRIE” R NP BB FI <oy« M “PP; play: 1, B, 3,
Bys < H <,

O R RS TP R LR, B 2 LR, R TR R LR AL to have,
there is/are; JIf: that, then; 47 [alfi, $&36 wt: @A (R &0, . LAUEsE, —. ot Sl
FtJ&: only), #%id]; i&: in addition, return, still/yet; %: give sth. to sb., see sb. off, give sb. a ride;
—H.: go straight, all the time.

5 =P SR SO DG R Bl S ST A S SO I B AR, B TS AT < AL cny,
“We» A1 «md”; “Reduplication of Adjective” Fl “fR/4EH Adjective”.




VAR T3 SO LR, 8 TIX R A AT M ANEE™: ofeRk, “BLF» M
CERT U, LR M CAMEL T H.L.

55 AR SCHUR A AT RO LA, e TR A < S+t + L+a3 7 M <&+
HIT+EN R TR T AT AT

S NIRRT/ 1 A S EEAS, TR TR R A A R s < B ARy <
R TR

HLFEAR FHEER ML, & T XK A Reduplication of Adjective Al
Reduplication of Verb.
LR RS B R AR AT RIS R BUR PR — Rl TR SO T B, X
KREBAFEV 5 <V A VLR AL, I <BarEr, «amr, k.. 4%
P AR Ty — Rl et Re AN R R U, X SRR ELAm0T H IR ER R % i )/
OCEU M 17T AR R LU WA I 8 TH Y EL AL

UL /L 5 0 5 %

MRHE T LEA 10 s v R RS BF R e RN TIU 1 e B (A 28R
RO A= —BHA L RE, R R RNE, SR R LR
%o
—. LA

MR SR — A 2 X, — AN AT AN R I SRk, LA /3] B AH
) EAR e P i R MR Iy, 3t B A AR A R R EUR S VL. Rk, ] DLk
—NFAARERRE—H T, FHRB PR ZATAL IR . HEA b 22X b
BN GRAT “ 7 BURRIECERS, BT LA SO R R A R HES i =t vl DU 2K AL H
H o

HEZ L i A4S I LML — a2 S SO BN [ FRaA L L s Al

XA B AR BE s AN AT R LA v SO bhdse o 1 T AR B2 S48 43 i) 2 xo) LA
AP p B 2
1. —F% X % (L1P2-L15:Levell Part2-Lessonl5, LA 264, )
® X + #4 — to give sth. to sb.

By R I 1 S v S S L B Sl NI 8

(Note: must use with “45"")
® X — tosee sb. off

* A M kX IR W W

(I might be the driver or might not.)
@ jX — to give sb. aride; to take sb. to place

LI N S ]

(If “you” are driving “me” home with a car.)

2. POOHUE A FRIR LR #...28 V/VO, %...V/VO (L1P2-L14)
“F ... ZV/VO” is similar to “Z<...V/VO” when used in the declarative sentence, however, the
position of the “place” word is quite different.
@ 3|PlaceV/VO
with Vi B] R & 11 2 & &K K & .
with VO: 2% 4 57 I B o [®/ & %2
® J:PlaceV/VO
with Vi B K3 A11 & & KK B
with VO: £ 4 95 I 2 o [/ %% o 3

3. MR A S AR e AT,k (L1PL-L7)
When both used in a past-tense sentence with time word/time phase
e with “4™— suggests tardiness or lateness of the action
S + time word + 4~ +V
i B A e RO
(Note: in this usage, because “4 is closely associated with time, the time phrase needs to precede
“4"” rather than preceding the subject; NO “ J " in this usage.)




e with “Bi”— suggests earliness, briefness, or quickness of the action
S+timeword+ Bt +V+ T
i = PP AL W MR T
(Note: for the same reason given above, the time phrase needs to precede “Fl”.)
e compare “Z4™ and “J#i”
it iR i
8: 30 (came) 9: 00 (started) 9: 45 (came)

4. AFFIEES A
Reduplication of Adjective, Reduplication of Verb (L1P2-L17)
A Reduplication of Adjective — very adjective (more lively than {8 adjective)
1) Monosyllabic adjective
Pattern: X X
BEOWE RO . B SR, Wi R T .
2) Disyllabic adjective
Pattern: X XYY
WA B Wk SR
A Reduplication of Verb — to do it a little bit
1) Monosyllabic verb

Pattern: X X
Z0, R BEREE IS RKRE G X G
(Note: for one syllable, X — X is almost a substitute of XX.)

2) Disyllabic verb
Pattern: XY X Y
2% 5¢ K, AT 4 i LR B R B
3) AV+V —AV+VV: onlyV could be duplicated
Pattern: AV +VV
EEWWLMEESE XL SN AR R A

5. oo R LR L, BARE, N, GEANER, JIF.IE (L1P1-LS5)

o . &A1 X FH W % M, (a more strong suggestion; the speaker has more power)

o B 2 Ff: T A X FH B ¥, & 4 FE? (aless strong suggestion; among friends)

o I . Ik A1 X FH W 3, I '9? (more intimate relation between the speaker and the listener;
the speaker is sometimes a kid)

o Uf AN hf: I AN X FH ¥, I A UF? (more intimate relation between the speaker and the
listener; the speaker is often a parent)

® J[---Mf (then): An alternative suggestion
As B K T
B: M 4 & — # K I,

T R

AT UEHES LS S LA B 57, TR A3k LU Ll e X LU St AT R AT i b
5o I R AN SEAT e A IS, T e, AT 21— B HE SR 45 ) N 2 R . AR s
TG IIAN R BE V38 55 o3 Ry AT P b
a. A AH AR FIAN ] A

)38 I e S A A AR R ], AR R SO PEAT IR, R VR HIA AR
ANFE RIS, H IR T 58 H A Sl Pk ks o SO B < [/ AT SCRVE R« e 1 T
SCTAHE R R S Ee e @k, Y (LIPT-L1)y R SC[A A rp e A ths: b, B (L1P1-L3) itk
XA 792
GESCTCAHAE B S e i, Y (L1P1-LI)

| Compare | Similarity | Difference | Example




Ik l)asa 1) noun or verb asanoun: & Tt Zk?
transitive verb, | 2) meaning: surname/to be surnamed, as averb: AR 1 A 4 2
must be family name, last name Bk I #& .
followed by an | 3) followed by a surname, if in a -
object response sentence
2) negated with | 4) take the phrase of “% f* 4 in an
AN interrogative sentence
n 1) verb AR M A 4 H F 2
2) meaning: to be called B.I n Z&= k.
3) followed by a surname and a given T
name, if in a response sentence
4) take the phrase of “N f+ 4 #
“#” in an interrogative sentence

YR SRR 6, 1 (L1P1-L3)

Compare | Similarity Difference in Chinese Example

5N both as the implies an extra statement or an emphasis | {th = g 17 % W,k =R
adverb “also” W th W
in English

! marks a simple statement with parallel I = Xk Ny % T = ¢

situation or relationship o Mo o
b, AR
o o TR 4 mh S A SR MBI T DU B A TR iR 0 S0 X 70 TR

PR 5, H R 58 9 SCRUE <577 Bl R rp SCA8 SORUB LR AT ANEE (L1P2-L14)”

USRI

Compare English Meaning Example 1 Example 2

Bt less than o oh B &Ko N SE B N WO S
(My younger brother is not as (Xiao Mei is not as beautiful as
tall as [ am.) Xiao Li.—a sharp statement or

an obvious objection)

At “less than” or “equal to” BB A &R . N = N = A N [T 8
(My younger brother could be (Xiao Mei is not as beautiful as
not as tall or as tall as I am.) Xiao Li.—a tactful statement or

an indirect disagreement)

=L SO R bR

24 H A P SO R S R R AN RTINS, e iR 5 92 30T — g v S — Ry SO G EL B . X
FE, Hoascn) Fa AN S SR AT T B N A b e fg B ISURE ANR] L #7 - Word Order in
Chinese (L1P1-L4)” K IX Py ik
Word Order in Chinese:
S + Adverbial (time, frequency, place, manner, company) + V + O
(note: the order of Adverbial is interchangeable in Chinese depending on the word emphasized;
however, they are all placed BEFORE the Verb.)
e time+tfrequency:

w KW WA .

I often watch movies on weekends.

e place:
R KW AAEXRE W E.
I often watch movies at home on weekends.
¢ manner:
= NI O I N = R
I often watch movies on computer at home on weekends.
e company:
=L A7 N N 7 NS O { S N <N




I often watch movies on computer at home on weekends with my younger sister.

IV. 45 & %

e VR BA I B 1 ook B T S2Br TR, IR AEBE Th 4 SR B IX R B R )
X AEVEA A3 A2 XA IR ? AERE ez AR it 45 2 I 22 AR e AR A
AHAS ARG TE VL B BRI R LR sk A L BRI Ok T HeA 2, SHH W)
TGS LB S A F ) A, AN WS 5eT 78 7 OUE %, B AR R), A — kg B A 24
Y.

ERARIREREEE &R, GILERE RN RN, — A EEE B IR
(RTEVEBEA T AT ELA, EUA B 42 D20 11, AR I I BeE LI It 2442 5 AU
TEVEAS R S e LL A 5, IR WA HE A RS = EHIREER 224, e —4F
PIEE, BRI AR I R BR B R AR ATV AN I, AN R 5 UGS AR 2 07 T )
WURZE A e FEPE 1y, Bl Bl SO 3 s, T LS [RERR T REARTER AR A S . X5
— AR AN EAL R IR, MU X MCEER G YR — AEQ)IEE S 2R DT A 0%
FERNH

T LR LR B VA U IS B, TR R W B s, X BRI N
AT, WNHEE LR, ARG s B A 8 B BEAT o B AT X 20 AT R4 1) 2
B IHRLRE,  DAITBE N T 2 AR 22 S TEVA DG, XA R, LR R R 2] T DL 5
SRR, S I 22t a1 R R RETR A R . LRI TR A I R A H
(1) 55 Bl 2 Rty A P P S, AT Tk BUASE AR 7 ELMERF 0K, AT E sl Mk s b HAT
S A

BH R
Cheung, Hung-nin Samuel, (1994). A Practical Chinese Grammar. Hong Kong: The Chinese University
Press.
TH, (1998) . (DURPGEREIW ) i RHERETS HR
Yao, Tao-chung and Liu Yuehua, (1997). Integrated Chinese "' SC W 51525 Textbook.
Level 1 Part 1&2. Boston: Cheng & Tsui Company
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“ AR SCER RIS B SR S

By Dr. Helen Wu, University of Toronto
RO L, B KE

FEHFAN P SCEE T, SN AT DI i, AR AL — oAk, W19
VA BT U S AR, SRS AER gk . MUEA NS ERZ g, RIMEAER DI B, AT LIS
SACKIEATHE 5 H, WA AMEIFAT A, 1 HAAS 215

N T B RIE I, RGN K S 54 2007 SEAE23 (1R SCH 2L,
AHZ CUEWRE R B ANDGEB ). BESRSON, ST 1 [ FE 50 M
M OB DB RAS) S5 it “ 302117 (Cultural Notes), K IUAAAT 2800 5t
AR EFECE RN, — S R RIR B A ER . TR IR T, Kl
I A 05, FERSCEH SOy (HI80H S SN RARE “ ZAZ 7). B TR
WA S N B HEA R D S R SOR AR, NIRRT, B l, Ais ik
S

NPT SN, WIRBM LR S, SEANZIL, A gegess, EALEAE. EAFT
RPN BB S5, FTUAARDW A, RPN, I, S S A K2 S R
A TR0 SRR P EANHER VL, WU DRIAT R, 25 3 it A b o A0t v [ SO A bl
AR T, RREAER, 78 HEHFEREAL KT T . A EIR, 25 LU Bl 5 [l
TR ME, HOHIRIE.

il —, CHrsSEDOETRA) 28— W25 -LURes 94 1.
There are over a thousand Chinese family names, Zhang, Wang, Li, Zhao, and
Liu are among the most popular, with about seventy million Zhangs exceeding
all others.

ML E—BROA—2 5 2 A, (AR AT, 3T ARG 8T . o)
ALK U PRt i J 28 4 AL AR SR . DL 1982 4E 58 =k A [N 1% i 4 J5L 46 %0 K
b A SR B S SO N BT A RS (D SR T 737 Mk,
WAk 729 A, BRESAS, BET 739 4. ()BT 14 AEAREEE T B 2. 5k, X,
Miv B e MG B by B B R BRSNS ik, REEHEESE 12 467, SRR,
BT CHIsc HDBOERASY 55— WA “sk T2 HP AR . Q) EREZ, HEEHA
BAEPAEDHORDE B £ By 250 5k )5 AN TR AU 32.001%, RS 14 ANk
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Beijing is the capital of the People’s Republic of China as well as its chief
cultural, political, and economic centre.
Shanghai is China’s biggest city in terms of population and its largest industrial
centre.
The Huanghe, or literally “Yellow River”, is the second longest river in China,
flowing a total of 5,467 kilometres.
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An Anecdotéx~Chen Shuibian’s writing
Feb. 27, 2 , Taiwan
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The controversial characters Language and User{l_earner Identity

* Criticism from Media in Taiw

Chen’s use of simplified characters.a
indicated his tendency for “reunification’
language (highly symbolic).

» Defense from the President’s office :

Chen used “simplified Chinese”, not
“Communist simplified Chinese”.

 Language indexes social identity, S8¢i
affective, epistemic or political stance
1996)

 Language/literacy choice is closely bound
national and ethnolinguistic identity (David L, in
press-ARAL)

 Heritage language (HL) learning is closely
intertwined with learners’ identity (re-)
construction, attitudes and literacy development
(Tse, 1998; He, in press).




Framework

* Socio-cultural identity
* Situated practice
* Language socialization

(Cummins, 1996; Duff, 2002, He, in press)
Ricento & Wiley, 2002; Tse, 1998; Valdes,
2005; McKay & Wong, 1996; Norton, 2000,
Wenger, 1998),

Research Questions

What is the role of identity in
university?

L learning at

How have the CHL learners’ attitudes
during their HL learning histories in relatiqn to
their identity?

In learning Chinese as a HL, how do social,
political and cultural identities affect learners’
attitudes towards (and choices of) different
varieties of the language (spoken and written)?

language and literature courses
at a large Canadian university.

e Methodology:

1. Survey questionnaires (#= 695 completed out of
975 distributed)

2. Follow-up interviews (#=20)

. Interview

Part I11: Motivation for learning Chiness asa HL
(20 items)

Participants: (Hong Kong: 5, Taiwan: 5, Maifland
China: 5, Overseas: 5, total 20)
Interview length: 1 hour each student

Issues explored: motivation, HL learning history,
identity, attitude, language use, etc.

Part I: Background Information

Place of Birth (695 responses, 39non-heritage, 656 heritage
students)

Research estion 1

What is the role of identity
learning at university?




Why do you Le Chinese as a Heritage Language?

st sz 53 s« S5 S8 ST S8 59 S0 S Sz SIS Sl SIS

s19

Highly rated statements:

1. S1 (4.58): | am ethnically Chinese so I should know my
language.

. S19 (4.5): It will be useful for employment in the future.

. S2 (4.46): | want to maintain and develop my heritage language.

. S18 (4.46): It is an important language in the world.

. S3 (4.37): | am interested in the Chinese culture.

. S9 (4.30): | feel proud of being able to speak my heritage langliage.

o WN

Why Are You Learning~Chinese as a Heritage Language?

« | study Chinese because it is part
love learning languages, so why not
language? Also for the future, I’d like t
with Asia, which is kind of a big thing. So
very important to know some Chinese.

Flora (from

« | think Chinese is going to be very useful both in tl
workplace and in the personal interaction with my
family and friends.

Jackson (from Taiwan)

CHL to advance their future careeny
integrative/cultural orientation is the xaost
critical motivation for them to learn CHL. A
desire to understand and reclaim one’s
ethnic identity leads students to learn thei
HL.

Research estion 2

How have students’ attitud
during their HL learning histor
relation to their HL identity?

anged

Ethnic Identity Development Model
(Tse, 1

(1) unawareness (passive knowle
(2) ethnic ambivalence/evasion (ass
pressures at school, sense of shame\of
and culture, HL resistance/rejection)
(3) ethnic emergence ( a renewed interest
heritage identity and desire to (re)claim ar
develop the HL competence)

(4) ethnic identity incorporation

remember at that time, nearly ever
English. They were all Canadians. |
being different. | wanted to be like them
to eat Canadian food... | wanted to go to
McDonald's all the time, | wanted to watch E
TV, | wanted to be a Canadian kid, | didn't wan¥ to
be Chinese. It just didn't seem very cool...

--Tracy (born in Canada)




Attitu

me it was still like being forced to learn
that has no real use. ... | felt it was really oiffic
annoying, and bothersome at that time.

But I guess as | grew up and went to high schogl,
more and more Chinese came here, and at that pgint |
realized, you know, my heritage is not somethingto
be annoyed about or ashamed about. So you know\|
want to embrace it. And, yes, that’s why | develope
the interest in learning Chinese. And my parents are

very happy.

Flora (from Chin

Interview Data: University HL Learning
Experiehce

child. There wasn't any force on me....
something more of my own interest.
really interested.

Shirley (born in Canada)

tional Transmission of HL
Interview data

was forced to go to Chinese school and | hated it
I did not learn anything. But, | will be one of these
parents who want their kids to go to Chinese schools,
even if they are not willing. | will make sure at least
in the future they have a background they are prou
of and they know where they come from.

Katie (from Hong Kong

Findings and Discussion (2)

Learner identity is a crucial drivipg force
for, and an outcome of, CHL lang

learning.

University CHL students are much mo
motivated than younger CHL learners
because of a more positive and mature
attitude toward their HL identity.

identities affect HL learners’ attit
towards different varieties of Chines
(spoken and written)?

HL Lea

Multiple, hybrid, situate
shifting

cultural, historical, political, develo
personal, and situational influences

(Duff, 2002; Erickson, 1996; Erickson & Schul
1982; Fishman, 2001; Gee 1996; He, in press;
Norton, 2000)




Special Characteristics of CHL Learning

1. Different Scripts
traditional (or original) vs. simplifi

%’??(ZNUOkes) VS, 2 (11 stages)

Traditional: Hong Kong, Taiwan, North Amekjca,
etc.

Simplified: Mainland China, Singapore, Malaysi

Special Characteristics of CHL Learning

2. Different spoken varieties: Which is the more
“prestigious” ?
e Mandarin vs. dialects (many mutua
incomprehensible)
» Mandarin vs. Cantonese

* Mainland Mandarin vs. Taiwanese Mandaxin

Part I: Preference for Script System
Which kind of Chinese charac do you prefer to write?
’ \\\
62.7% \ \
\ ~
j48.7%| \\
N
[
i

the word? It's the same word, why do\you
want to make it simpler? It just killed the
beauty of the word.

Helen (from Taiwan

* | am using simplified right no
is simpler and practical, | prefer

itself, which is why probably | feel a littl
bit sad, because, you know, simplified
versions have lost some of the beauty of th
language in the written form.

was learning traditional. But now si
words are getting easier to write. ...
lot of people are just turning to simplified,
And fewer and fewer are using traditional.

Linda (from Hong Kong)




of the Chinese

Ideological In

they should not appear with orange hair, ti
pants, or partially nude, and that they shoul
to Standard Mandarin and avoid the increasingly
popular Southern accents or English words like
“cool”. . . Southern accent is a euphemism for a
Taiwan Accent.”

New York Review of Books, February 24, 200!

d Varieties of the Chinese

Attitudes

think because a lot of politics and stuff like
going on, | don't know what the people from Chi
perceive us as... When | was surrounded by yeople
speaking Beijing Mandarin, | don't know whether
they perceive me as a friend or enemy. So when
was surrounded by Taiwan Mandarin speaking
people, | know we are from the same place.

Elisa (from Taiwan

Attitudes toward ieties of the Chinese

is a little bit different from the wa
speak in Taiwan. So | thought it wad\rea
interesting, that's why | watch it (“Googbye
Vancouver” a Mainland Chinese TV soa
opera) every night to see how they speak.

Jason (from Taiwa

talk, and if I was with my friends in Ta
go back to the normal form of my talking

William, from Tai

| realized that when | speak with my friends fro
China. 1 tend to be more Jt (1% (Beijing accent
and | don‘t know why. And when | speak to m
friends from Taiwan, | will be more like £ V4 [
(Taiwan Mandarin),

Flora (from China

Findings a iscussion (3)

¢ The Chinese language and H
monolithic entity because the Ch
?ivided along geographic, political

ines.

* These divisions affect the attitudes of learng(s fro
different Chinese regions/sub-cultures towar
variety (both written and spoken) of CHL.

» However, there is sign of growing tolerance,
understanding, acceptance and accommodation
among HL learners.

wealth of research potenti
terms of language ecology,
language learning/teaching,
sociolinguistics, and the
interrelationship of language,
culture and identity.




Concluding Remarks (2)

Understanding the linguisti
heterogeneity and potential
learners will help us to better
accommodate linguistically diver
learners in language courses and
maximize the social, academic,
economic, and cultural benefits of HL
maintenance.

Thanks!
515 !
HH |




Roundtable Discussion:
14

“Discussion of Issues Concerning Textbooks and Other Teaching Resources”
By Ms. Ying Sun, University of Victoria

(Full Paper To Be Posted)



